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^ «il£ Faculty Memberg 

At Indiana University School of T)entl8try : 

• This publication represents an important grojeat In faculty de- 
velopment at Indiana (jnlverslty School" of Dentistry: determining t^^e 
attitudes of faculty members concerning their roles In the academic ' 
enterprise. Such a determination provides information of critical Im- 
p(ortance in the orgai^zatlon of action-oriented projects designed to ' 
miet the faculty members' interests-and needs. This exploration by 
means of interviews with 124 faculty members presumably has provided 
an opportunity for each of them to review past achlevementssand con- ^ 
template future goals, It 'Is hoped that the Inttervlew sessions have 
also focused upon a number of significiint satisfactions as well as 

fjrustratlons in dental education at Indiana University. 

^ '' • 

•• Unfortunately, it was impossible to Interview every faculty mem* 

ber at our School, and travel problem's prohibited inclusion of our 

colleagues at the' regional campuses in this study. However, it, is 

♦ 

gratifying thit such a large sampling of faculty members could be in- 
. eluded in this project, and Dr. Sorclnelll has concluded that the' 
similarity of many responses indicates that represent at Ivfe samples 
were obtained of f,aculty attitudes at the School of Dentistry In 
Indianapolis* ^ 
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• Although th^ntervlew procedure used in this project to ofPtaln 
faculty members' thinking about academic Issues has been des'crlbed' In 
the academic literature generally, this project represents the first 
effort by a Schopl of Dentistry to Identify faculty member^' attitudes, 
and possibly the first such effort by a prof essionaL school in the 
health sciences. " - ' * 

• The value of the project 'continues with the distribution of this 

report to all members of our School of Dentistry faculty so that they 
<♦ ' * 

can study this material. Particular sections of the report, will sUb- 
sequently be directed to standing and ad hoc committee^ in our School, 
which will then consider • initiating programs to heighten the satis- 
factions of our faculty members and to ^eal with their needs and their 
frustrations. Ultimate beneficiaries from this study will include the 
Students, the University at large, the dental profession, and the 
public, . ' / 

• question: ^"What shpiild you do'v-lth this publication?" 

I 

II ^ 

• Answer: "Read Itl' — As sopn as possible/ 

t Since this report is really about you and your attitudes as a 
faculty member, it should be interesting and relevant reading. The 
quotations were painstakingly categorized and weighted by Dr, 
Sorcinelll 80 as to offer a reasonbly proportional representation of 
attitudes among the faculty members interviewed, "^he quotations, of 
course, are all of anonymou$ origin — the c6nf identlallty of each 
interview has been jmaintained by Dr. Sorcinelli. 
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• As the reader threads through this' document , it will be easy to 
take sides in'agr>«eing or disagreeing with the quotations and oon- 
elusions." This procysss in Itself is healthy and may help each of our 
faculty members to review and even perhaps rearrange per;ional priori- 
tie^ in teaching, research, and service^ to the University, All of 
this should work Op \imp rove the education that, the student receives. 
And again, from^hfe \i>hole process a splendid opportunity • should arise 
to move forward with relevant programs in faculty development. 

• The Indiana University School of JJentistry has a great tradition 
of excellence. However, progress in higher education is not maintain- 
ed on tradition, but rather on achievements. • We need to look care- 
fully at the attitudes expressed by out faculty members and to plan 
programs in accordance With the best Information available* to us. /es- 
tabliahing a profile of these attitudes will be a riiajor step in or- 
ganiziiig such programs to develop the p6tential 6f our faculty members 
and to help steer the School on a course of excellence. The prospect 
is excitdng. A 
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'thoughts on the material. Each faculty member's comments will be 
)/alued. ^ • • " 

» 

^ We have a great opportunity to Improve teaching,' research, our 

own achievements and our enjoyment in higher education — let's get 

.1 ' ■ * 

started. 

James R. Roche, D.D.S. 
« < Asslstai;^ Dean 

• *,'■*'■ » * ■ ' 

June, 1978 ' 



CdwmentB by the Dean • 

^ It is recognised that In the past we have not given- adequate em-* 
phasls to the matter of Indoctrinating tiew faculty members and ac-* * 
qualntlng them with their obligatloji^ to the University and the Uni- 
versity's obligations to t^iem as teachets and researchers. As our 
School ^s growth, continues it becomes Increasingly difficult for the 
Dean and the individual faculty members to devote sufficient time to 
assisting the young faculty member with his prof essional^ development. 

These were the primary reasons for' the creation" of an Administrative 

1 

Office of Faculty Development and the appointment of an Assistant Dean' 
to head the new office. Equally important was the fact that the Uni- 
versity administration has encouraged the ^indiv^idual schools to become. 
Involved in this important activity. 

* 

The present survey of faculty attitudes at Indiana IJnlversity 
School of Dentistry has become one of the first major activities of 
the Faculty Development Office. This report of the survey, with its 
inclusion of representative! responses by ^the faculty participants, 
provides excellent insight into tjie backgrouhds of our faculty members > 

their reasons for selecting the field of dentistry and an academic 

> 

career, and their attitudes toward their work. The study has offered 
the faculty an opportunity .to comment on University policy regarding 
such matters as promotion and tenure procedures > and recognition of 
Individual achievement. In due course ^ standing and ad hoc committees 
will be considering appropriate means ol dealing with various concerns 
expressed by t^)e participants. 

The project has clearly indicated that there is need for improved 
communication between the tfean and individual faculty members. It is. 
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obvious tUat aome membera of %he faculty fire not familiar with the 
V . . • ' 

School's educational, philosophy and our lon^-range plans. More impor- 
tant, some fail'^^o realize that they, as wfell as the stjidents, really 
are the 'School and that they need to communicate their thoughts and 
ideas aud^bitions to the adm;Lni8tration. I encourage this response 
through* personal communicatiop or formally through the Dean's Adyisory 
, Committee -on Administrative Affairs. The jreport makes i,t obvious that 
several "non-researchers" and "non-publishers" are interested in these 



activities and only need encouragement. It is essential that we find 
ways^to help them. , . ^ 

We have an Interested, dedicated, and highly qualified faculty. 

If 

• ■ » . ♦ 

but it Is clear from some of the comments herein that many are over- 
loaded with 'daily teaching comm^itments and committed assignments, , A 
codtlnulng effort will be made to correct some of these inequities 



mentioned In/^he report* 



Ralph £• McDonald, D.D.S* ' 
Dean 
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* C H A-P T K R Vl^ • • ' 

- . • ' INTRODUCTION A ' • 

, • ' ' \^ - j ' ' ' * ' ■ 

, BacVgrohnd of tha Study ' • " 

The term "Faculty Development" has been defined by Gaff as "en- • 

' ■ • ■ ■ ' ■ ' .-' ' " ' > " 

dancing the talents, expanding the Interests, Improving the competence. 

< « ■ . - » • . 

and otherwise facilitating the prpfesslonal and personal growth of 

factt4±y, particularly In their role as .Instructor." It Is true that 

facult)y' development programs In the 1970'6 cdv«r a broader territory. 

than^ ever before, having added to afUKth traditional practices of pro- 

fesaioiial renewal as faculty exchanges, Babbatlcals, and travel grants , 

a new focus on the individual faculty member and the issues th^at con- 

front him as a person, a teacher, and a member of an organiz^ition. 

One result of the increased lntft«st in the faculty member and 

the multiple roles he must fill has iJeen an upsurge of instructional 

2 

improvement centers pr g;ct)grdms ^n campuses. Centra ide^ti^ied more 
than 1000 institutions that have responded to the concern about college 
instruction and developed "an orgaiilzed program or set of .practices for 
faculty development and Improving instruction.". The continuing effort 
to aisist^cuUy members in improving the quality of teaching and 
learning at the Indiana University School of Dentistry led to the crea- 
t ion of a center in 1976 entitled thc^Office of Faculty Development. ^ 
This office has the potential for fringing about significant changes 
in academic life. Yet before suph a f|iculty develdptaent center can 
b(^in to implement progrfOns and strategjtes specifically attuned tb 
dental educators' needs/it requires descriptiVt information and a 
clear aasessment of the faculty's aatisf actions and concerns about, 
various Mpects of their i^i^ademic life. ' 



. The purpose of" this study Wai^to Idetvtlfy 'and describe fiaculpy 

attltjAdes toward their teaching lives at ^he' Indiana .University ^chdol 

of DentlgtTy\.through thfe use of an in-depth faculty int;ei:vJ?fe^* By. 

allowing faculty membei^s to examine and •clarify their philoaop^ieai 

pferceptions and feelitigs^ it was hoped that the individual, faculty 
♦ * ' ■ • 

membpr'a level of self -awareness would be raised, thurf allowing him to 
move toward a more fulfilling professional life. addition, it was 
thought that descriptive data on the faculty's satisfactions and frus-v 
trations with "academic 'liffe would allow for the establishment of pro- 
grams through the Office of Facylty* I>evelopment which would specif i'-. 
cally speak to the needs of individual faculty members in their multl- 
pie rolea as teaichers, scholars, and members of an organization ♦ . 

• Design of the Study , / ' 

Selection of Sample 

The nature of the investigator's position, which Involved qon- ' 

♦ 

siderable trdvel among several Indiana University campuses, as well as 
the in-depth nature of the faculty Interview, placed some limits upon 
the size of tlie sample which could be interviewed. From, among the 238 
full and part-time faculty members in the Indiana University School of. 
Dentistry, the researcher interviewed 124 faculty memb^s on the India 
napolis campus, */DUc to the failure of a recordl,ng device, the re- 
sponses of two faculty member»;W^e l6sf^ leaving a total sample oi^- 
122 faculty members* * . ^ > . 

i » 

The n^mes of participating subjects', their ranks, and even depart 

Ik 

mental affiliations cannot be revealed, as all Wre assured complete \. 



ttionymlty. It betrays *no confldeficesi hovevari to deactlbe aome of 

S • ' ' ' 

dfalr charabteiflatica aa a group from wlilch the reader may ^ judge ^he4*r 

• • ^ ' . ■ ' ^ * * . - \ 

similarities ^nd differences. 

The sample Included 77 full«-tlme and 45 part-time faculty m^ers» 
Including 110 men and 12 women. Among the total group » 33 percent qf 
the respondents had been members of the l.U. faculty for five years or 
less. (This group Included ppt^pnly "nifcr" faculty fnember» but also 
those who hid previously taught at other institutions, retired from 
military service, or le^t private practice for teaching 0 Another 21 
percent of the sample* had been part of the I.U; faculty for six to 10 
years, 24 percent had been on the faculty IL to 20 yearsr and 23 per- 
cent of the sample had been yith the School of Dentistry for 21 years 
or longer. ' Respondfents were drawn from basic and V:llnical sciences, 
livery department atid included Instructors , assistant , associate ^nd 
full professors. 

• ■ < ' m 

' » • 

Faculty Interview ^ - • . . 

The Office of Faculty development distributed to all I.U. School 
, of pentlstry faculty members a newsplece entitled I'Opportunitles For 
Faculty" which described the general purposes of the interviews.* A 
copy of the newspiece is in Appendix A. Faculty members were then 
contacted by phone by the Office of Faculty Development and were asked 
to participate in the Interview process * they were assured that the 
interviews were voluntary » individualised a^d confidential and^ that 
all data would be reported anonymously. Those consenting to be inter- 
viewecl'W^re again told the purpose of ' the interviews but were not given 
any specific questions to think ab(vit prior to 'their Interview. . 



Ip was decided that the spontatiBous .commentB, opinions and feelings ex- 
pressed by rcspondant^ would ba of rtora value than 'prepared fltataments. 
* TKe'intervic^w schedule, itself, consisted of 30 open-ended qCies- 

» ■ 

tlons which were later combined into nine themat^-c areas: career 
choice — dentistry} c^ireer choice — academics j self -assessment of 
teacl^lng; status of teaching; career satisfaction; attitude toward 
Students; attitude toward department; satisfactions with the School of 
Dentistry; and personal and professional goals. Interview questions 

were suggested by the* studies of Nevltt Sanford at the Wright Insti- 

^ 4 

tute, the work of Bergquist and Phillips' , Dean James Roche's view- 
point as ,a faculty member and administrator at the School of Dentistry 
and the investigator's experiences In Interviewing faculty in the 
Teacyjig Effectiveness Program, Indiana University, and the Clinic to 
Improve University Teaching, University, of Massachusetts^, Amherst. A 

con^lete list of interview questioas is in Appendix * 

> ' * 

Although the interview was constructed so that question^ followed 
each,.other naturally and easily^ the questions mefrely provided a fratoe 
work within which the faculty member could move freely* As the purpos 
qf the interview was to allow the faculty members to express their 
feclirtgSr the investigator *s role was to glisten, guide the interview, 
and assist faculty members in clarifying or expanding upon their re- 
spoftses. A conscious attempt was made throughout to avoid a rigid in- 

terview format. ' - ( 

^ . ^ : \ 

All except- one of the respondents gave permission to tape-^record 



the Intervj^ew for codlng^urposes, and most interviews were completed 
in A5-60 minutes. The interviews w^re conducted throughout spring 
■amester, 1977, and fall semester, 1977. ^ ' , ' 



The valvip of "open-ended" or free response questions is that they . 
.■ • • ' .. ^ r- • 1 \ •• . ' 

aliow- for the exploration of feelings , percept iofis' and 'topinipne that 

could not be- Infetfred by observation or expitor*d through questionnaires. 
In addition, the interview forwat allows for the kind of clarification 
and elaboration of answers that one might not procure from a q\I,estion- 
naire. 11^6 difficulty with the interview, of course, is that fiee re- 
sponse questions d6 not lend themselycs to .easy categorization imd ^ 

quantification. A . series of activities was undertaken to categorise 

: ' 

the open-ended responses into a format suitable for statistical analysia. 

, _(> * 

Preparation for data analysis included the following steps. First, 

121 interviews were tape-recorded and one was recorded with notes. The 

original 30 questions asked of faculty were thet> grouped and analyzed 

in terms, of the major pa^tdrns and themes that arose from considerjSion 

of the data. Next, for eojch of the questiond, alteriiatlve. response 

, categories were constructed. Pbpsible response categories wert jsug- 

5 6 

gesJted by the studies of Bro«rn and Shukraft and Wilkerson , and by the 
investigator's experiences during the iiltervlews tHemselv6s. The In-t 
tervlewer ♦then listened back to the entire tape-recording pf each of 
the 122 Interviews. At that tlaie, she coded them item by item, creat- 

♦ * 

Ing additional response categories when necessary. Responses were then 
yCod4d onto computer sheets and examined in terms of the variables of 
full'-tlmp, part-time and total faculty as well as the number of years 
that respon^iants had been asspciated w|.th the X.U. School of Dentistry. 

During the coding of data three difficulties had to be *dealt with: 
the coding of multiple. responses; the coding of all possible altema- 

« ■ • 

tlvek for a questions; and the possible loss of Interesting, unique or 
rtpfaavntatlve responses dt!ie to the fixed coding system. 



To account for multiple responses by faculty members to a single^ 
.question, the* investigator first distinguished questions where multiple 
responses were deemed useful* \ Each ^responde was then co^ed as having 
been mentioned, but to maintain objectivity .the investigator refrained 
from try Injf to determine which of -the two or three responses was most 
significant or Important. \ • * 

Also, given the f ree-reaponae natyl^ of the interviews, .it wajs 
Ijnpossible to list every responsA alternative' to a question.- Since 
there vjere reasonable similariti^ in the answers given t^the'-investi- 
gator decided to use a maximum of nine response cajtegories per item. 
Responses ^that did not fit neatly''into those categories were placed 
und^er "other" or "no response" categories in order to cover all pos- 

S ■ 

slble answers • A copy of the complete coding instrument Is in Appen-- 

i- * » 

dlx C. . u 

<j ', . ■ • . 

Finally, In order to enrich the data report so that it would no^ 

reflect mere categories and percentages, the investigatot drew upon 
the respondents' comments from interviews , transcribing extensive 
quotes from the tapep. In the rtext section of this report, numerous 
examples and direct quotations from the interviews are used to illus- 
trate and lllumiuate. the conclusions suggested by the coded results. 

At the conclusion of the above activities, tjjw JLnvestigator or- * 
ganlzed the results, combining statistical and th&natic data Sjith quo- 
tations and examples fr6m the interviews in order t» Jfescribe and 
Illustrate the attitudes, philosophies and values of faculty members 
at the School of Dentistry In terms of their teaching lives. 
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^ RESULTS AND DISCUSSION . * ^ 

As In^ldated eacliat, the following nihe major areas of focu.S 
emerged kitlx Initial examination and analyaia of the interview data:' 
(a) career/ choice * d*hiti8try; (b) career choice - academica; (c) self 
assessment of teaching; (d) status of teaching; (e> career satisfac- 
tion; (p attitude toward students; (g) attitude toward department; • 
(h) satisfactions with the School of Dentistry; (i) personal and pro- 
fessional goals. 

In each of these, topic ateae^ respon^ie frequencies by percentage 
and direct quotations are combined to present the major themes and 
tr€)nd8 which we're distinguished. Results of the total sample are ex-* 
amined, with comparisons between the full and part-time respondents 
considered when in variance. 

CAREER CHOICE; . DENTISTRY 

; ■• ' - ■ ■ / ■ ■ > ■ 

I ■ ■ , • 

Contrary to the notion that many persons chose a dental career 
because they were turned "down by medical school and settled for 
"second best/' more than .85 percent of the dental faculty sampled in- 
dicated that they, in fact, did not enter the field pf dentistry for 
that reason* tWo questions were asked of faculty members concerning 
the manner in which they had chostn a dental career and, their reasons 
for making that choice. N 



When did you decide to^Q lr»to the field of dentistr y? 

Almost' half of the total sainple reported that Chey had made a 
decision to pursue a dental career sometime during their undergraduate 
studies. One-half of the part-time and one-third of the full-time fac- 
uity decided at this stage of their academic career. 



Early on in college I researched medicine and den- ^ 
tistry and visited both schcToXs. Somehow the medi- 
cal people struck me as too formal • The dental fac- 
ulty were more friendly and I felt more corafortabJL^ 
with them. ' (Full-time) 

My parents went to high school and wanted me to go ' . i 
to college.. When 1 got into dental school I didn't 
have the slightest idea of what It wa$ ail about. 
, I listened to a pre-dental student who liked it and 
decided tp.go. (Part-time) ^ ^ 

As an und.ergjrad I went to Indy for a weekend and ran 
, ^ * ' into some dental sjtudents Ih the rboming^house I 

stayed at. I heard and saw what they were doing, . 
an^ I decided I'd try dental school. (Part-time)j 

Twenty-eight percent of the total sampl^ reported that they had ^ 
decided even earlier in their lives, either in secondary school or 
childhood, to seek 'out a dental career. Full-time faculty members were 
almost twice as likely as part-time people to have made a conscious 
decision At that early stage. 

; ♦ . 

When I was seven my school nurse said" I should sfee 
. , a dentist* My parents were hardworking people, but 
nbt from an Intellectual background, and they didn't 
pay too much at taxation. A few months later she asked 
if I ^could get permission to go to the dental school. 
I recall that on my tf irst visit the needle broke on 
injection.. I remember people coming in arid retrieving 
^it. 1 thought, "I'm bleedifig and it doesb't hurt. v 
This is great." The thought that dfentlsts had such' 
skills whetted my appetite. (Full-time) 

X recall, writing a term paper in high school\n the 
history of cientlstry. I suppose the Interest was 
sparked during those years, (rull-tlme> 



in high school I had dental problems, and the dentist 

and I Just hit It off. I looljied forward to going to, 

his oificc. All through high school. I had dentistry 

and even^a specialty chosen. (Part-time) 

' ■ ' • / *, • ■ 

- / . ^ , . - . 

^ A final fourth of the samplii indicated that they decided on the 
career during graduate acljoo^^, military service » or after aome exper- 
ience in another jprofesaion. 



How did you decide to become deiitlat? 

• Reapondenta* of f ered a wide variety of reasons fogc selecting a 
dental career (Table I) • One-third of the sample reported that they 
had chosen dentiatry becavse of the attractive lifestyle availabXe aa j 
a professional. Part-time faculty members were more li(keiy than full- 
time to indicate the lifestyle ^s their primary rationale. Respect as 
a.prof essionalj reasonable hours as compared phy^^icians, high in- 
come» and a sense of ^independence and self^-employment were offered as 
factors contributing to the attractiveness of a dental ckreer. The' ^ 

following quotations illustrate the range of responses: 

■ • 

... ♦ * 

I had another career which I enjoyed but I knew I.M % 
never make good money. The salary ,v the reasonable 
hours and job security drew me to dentistry. 
(Part-time) ' . 



.Since I was young I've had a high degree of respect 
for thenaedical field. J thought of medical school/ 
but? I didn't* like the personal lifestyle, the long 
hours, the intense dedication. , (Part-time) 

/ ■ " ' 

I liked the idea of having a professional career 
$xtd yet being independent and my own boss. (Full- 
time) ' ^ . 

Other primary reasons for selecting dentistry differed among the 
full and part-tiiie faculty. Among the full-time faculty, slightly 
more than 20 percent reported a subject matter or skill^related reason 
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1 , * 

for their choice and ariothet.,20 petdent indicated that they wfere in- 

> _ ■ " • ^.^^ ' • . 

. V, ' • 

flueuced by a mentor, usually ^ dentist or teacher* fhe^se ratlonalea 
are each expreaaed in tj^e following quotations* 

I knew I liked sciences ^nd as corny as it sounds 
'^I enjoyed working with my hands, bjaildlttg iftodels 
and such • I liked to see broken things fixed. 
Trying to put these things together, I knew I had 
an aptitude toward medical area^ I called and 
viaited-dentists "and physiciaris; I deeilded 1 liked • 
dentistry ♦ I had a goal upon finishing hi§h school ♦ 
Schooling was too long to be a physician, competi- 
tion was strenuous, hcjurs wer^-long. I thought of 
a family and personal life and for all those reasons 
medicine did nor appeal to me. Many think dentists 
are on the febdund from medical school. For me den- 
tistry was a very conscious Choice'/ The discipline, 
the skills and the lifestyle appealed to me. 
(Full-time) 



TABLE I 



Reasons Cited by Faculty Memlfllfs for Choosing a Deitital Career, 
by Percentages. ^ |jf 

(N«122) * ♦ ,Full--time % Part-time % Total % 



Reasons 

Attractive Lifestyle p 

Happenstance, Accidental 20 

Influence of Family 16 

Influence of Mentor 22 

Siiject Matter-Skill 

Related ' 22 

Other* ' ' " 2.S 

Influence of Peers ' ^ 10 

IntereBt In Working. 

vith People 1 



J 



A5 
27 
25 
9 



16 



13 



3A 
22 
19 
17 

16 
15 

12 \ 



* Other riapdnses included not getting 'into medical achool, 
economic factor«, no special reason. 

I. ' 

^Note: Percentage? do not add' up to 100 percent due to the 
multiple responses given to the question. 




As a child thfii filially djentlatf took nn inteirest In 
;ne. He thought .)» hod a nice ecft^of teeth and asked 
my parents if he could take ImpresPiona to use^at a 
-state meeting. He 'mentally Influenced m.^» although 
many otfier clrcvuvetances brought me to wljere I an. 
(Part-time) * . 

I ^\ippo6e the motivating factor was a professor who 
told me I. was talented at lab work and thought I 
would enjoy dentistry. (Full-time) ^ 



Slightly under one-fifth of the sample reported that their catper 
choice had been heavily influenced by their family background. Part-- 
time faculty members spoke of a strong family influence fifty percent 
more often than full-time faculty. The following representative re** 
Isponses express the variety of family influences. " 

I was brainwashed. My father brainwashed' us . He 
decided I should be a dentist. He had waiit^d to 
go into the medical field but Vasn't able so he 
* wanted it for his sons. (Part-time) 

» t 

My parents pushed me to be a phj^lcian^ but I was • 

always good at working with my hahds; I. had some 

manual dexterity. .1 came up wlthya. compromise 

that would make them happy and I^ould get along 

with ite Now I enjoy dentistry, but I always 

thought It was' a poor reason for the choice. , 

(Full-time) ^ ^ ^ 

My uncle practiced dentistry, fourteen I was 

playing football and Rocked my front teeth out.t ' 

I.bpent a lot of 'time in my uncle's office, and I 

suppose it was a factor in my future choice^ 

(Part-time) ^ 



Other reaspns for choosing dentistry offered by those isampled in- 
eluded not g€(tting into medical school ^ the influence of peers and an 
Interest in working with people. Part-time respondents were more 
.likely to cite an interest in working \9ith people than full-time ren 
spondents. Examples of each of the above rationales are Illustrated 
in the following quotations. 



^ • It wafij a vehicle to getting Into medical school • 

I came to like It about the second year and stayed 
.wltfi dt. (Full-time) ' \ ' ' i . 

I was going to be a vet but at the time 1 didn't 

have the grades* My dad'^ who was a dentist, sug^ < . 

gested I look into dentistry. (Partrtime)» ' 

I dated a girl who worked 'foj: a dentist, and she 
suggested the ^career to me. It seemed to strike 
a recopt^^ve chord* although no one in my family 
^ was a dentist* I talked with this dentist and 
Went on from there/ (Full^-tlmp) - • 

I liked working with people doing something that 
perhaps would Improve their appearance and healths . . 
The chance to interact with and help others was a 
drawing card for me ^ (Part-time) > • 

/ CAREER CHOICE; ACADEMICS 

Inasmuch a^vtbe members of the sample are ^educators as well as 
dentists, this study sought to examine^ how soon and for what rcjpsons 

.they decided to enter an academic environment. Two questions were 

% * 

asked of respondentsi to determine when, how, arid^hy they cme to 

choose an academic as ^ell as a dental career « 

( 

When did you first decide to pursue' an academic career? . 

About one-third of the sample reported that they came to an aca 
demic career -after some experience in private practice. -Thirty-four 
percent of the full-time and 27 percent of the pfar|:-time faculty mem 
bers decided at" this stage. Their ^motivations were varied. 

While In private practice I was offered a job here 

in a new and exciting area; one students have a * 

?eed for. It Intrigued me, I gave it a try and 
We enjoyed every* minute of it. (Full-time) 

1 was not happy In my practice. It looked, like I 
a good way to close out something tjiat needed. V 
to be closed out/ (Full-tim^) • 
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piagnoBla yas a problem for me. X -^didn't feel 
adequately trained. / felt the need for further* 
training and • acadafmlca affbr4ed.thje challenge, j 
(Fuii-fclme) „ . ^ 

J ' \ 

I .fdflt It waa an opportunity to give something 
back, to associate with colleagues and keep cur- 
rent. There was a mercenary reason too. Students 
ref^r patients to you when you're seen as competent « 
(Part-time) ' 



Nearly half of the sample made a decision to beccpe involved in^ 
academics during their dental studies. One-Fourth of the sample ^ 

decided 'so^citime during or immediately following completion erf their 

» 

graduate studies. An additional 20 percent decicied to seek an academic 

career ^4uring* their undergraduate dental education. Twelve percet^t of 

\ 

the facult;y sampled decided to enter academla during or after military 
setvlce. 

Hoy did yoxx decide on a teaching career ? 

, Respondents of f ered f o^ for a cceptin g a n - aca d em i c^ 

appointment (Table II): (a) influence of a particular faculty member 
*or dean; (b) economic factors; (c)- discipline-related reasons; and 
(d) a means of keeping up with current d^P^elopments in the field. 

s. 

More than one-foutth of th^ full-time people and more than one- 

third of the part-time chose teaching because of the influence of a 

particular faculty member or on the suggestion of the former or pre- 

♦ 

sen^ Dean of the Dental School. . ^ ^ 

, 1 taugtit In my graduate program here* and I enjoyed 
that. I also did som'e teaching df 'abrts to class*- 
mates who might need things explained or shoimto 
them. Several faculty encouraged me so I finally ^ 
spoke to the Dean and told him X was Interested In 
^teaching. (Full-time) 



t 



Several f^^ulty "expressed to me tKair interttst In ' * 
my becoming i faculty member ♦ I developed friend*^ 
shlp^ with facuitty due to an asslstantshlp. That • ^ 

started the wheels turning. (Full- time) 

• ■ ■ ^ * 

^ ,K I worked With a deptlpt who taught part-time at the> 
School. He seemeihto enjoy, teaching and steered me 
• towardi^hls Interest » toward teaching. (Part-time) 

f# . ' 

Nearly- one-fourth of the part-time faculty members Indicated that 
they had been influenced by econbmiq factors. These persons began to 
teach while they*were setting up their practices^ citing a need for 
the extra; money or having extra time as reasons for the detcision. Only 

one- tenth of .the full-time faculty offered this ratlona|^|»k T^ie follow- 

• ■ *'/ , ■ * . . . ■ . * 

Ing comments iUllustr ate the- tone of such responses. 

■ # -■ • 

^f- I Reeded money, had time on my hands and teaching 

se^tted a logical yay to solve both problems, . 
(Pk?t-tlme) ' \ ' " - 

_ Jjpufeieded-a^ilace- to_wark while setting up a practice. 

(Ftiil-time) 



N '^/f' TABLE II ^. 



Reasons Clt«4 by Faculty li«ial|ers for Chopsin^ Adademic 
Caireeri by Pe|^^ant4ie8 . 4 * 





• Full-tlm* X 


Part- time % 


Total % 


•1 








• Itifluence of Faculty 
Member /Dean 


/ 29. 


ft 

--^,36' - 


• 

0 

• 

31 


Economic Factors > 




Ik 


15 • 


' r. r 
Subject Matter- 
Related Reason^ < 


21 


i 


' 15 


, ^reak. Frdm i)iEf ice/ 
Keeping turrant^^ 

^ tht^redt In Students 


12 

10 . ' 


.20 

4 


I 

. 15 
8 


Other* * 


■ 2p . - 


.11 


^16 



« other responses included Influence of 'f atoily^background, 
mostly accidental or happenstance, emotional f Actors, or r 
• no response. ' ^ . 

Note: Columns may not add up to exactly 100 percent due to ^ 

the rounding off of decimals, . 

, * '■ .' - . ■ • ' ,, ■ ■ ■ 

■ — -v^ ■ ■ l 

th6 other hand, one-fifth of the full-time, faculty members 

. . . . , ■ . . . . '.^ » , . 

noted thalt their car-«er,hacf been heavily lt^uen<?cd by a . particular 

Interest Itr pucsulAg some f acat of thair discipline, often in a par- 

ticulai: area of research/' Full-time faculty members were far more • 

Ijtkely than the part-time people to give reasons relate^' to a partlcu 

. ■ ' ' , ■ • ' '■ * , - ■ 

laf discipline or roseajfch. Interest. 



■r- 



Teaching is really a major bbllgat^on for anyone 
in my discipline. I went into the field and, 
therefbre, went into academics* (tulj.-tlme) / 



I liked worHlng In the tclencee. I 2nJoyed research. 
It seemed to le»d to an academic; career. (Full-time) 

.1 decided in order to increase my self-knowledge.. I . 
had never Intended to teach. I wsnted to learn mpre • 
of my discipline for my own benefit, (Part-time) 

. ■ ■ '' 

; • •' / 

An additional 20 percent of the part-time <And 12 percent of the 

, * . ' ■ ? • . - ■ 

full-time faculty members indicated that the academic career afforded 
a break from their office routine and a means of staying current and 
knowledgeable in their field.. 

A • . ! ^ 

« - I * 

I enjoy the ch^illenge of teaching. You have to 
continue your studies in order to keep up with 
students. (Full-time) , » 

I found private practice lacked stimulation and 
variety. School of fers a break in the weekly 
routine,' a ch'an|fie to w:ork with colleagues in a 

variety of sftuatiohs. (Part-time)' 

• " • : . 

V- 

Approxljiiately 20. .percent ,of the total sample cited other reasons ^ 
for choosing an academic career. Those included: inteje^t in working 
with students ^'influence of family background, mostly accidental or 
happenstance, and emotional factors. *The f9llowing comments give some 
idea of th«~>iange of responses: 

I wanted to help students; to give them what I 

felt was missing in my dental education. (Part-time) • ^ 

Teaching was a long-standing career aroun'fl our 
household i I always h&d an injterest in education. ' 
/ , (Pull-time) . • 

I was unsettled after graduate school expjBricnce. . ^ 

I didn't cope with it too well. Academics was 
stability, a b|feather, a chfnce to collect my wits 
> before starting a practice^ (Full-time) 



ERIC . . , . ' ♦ 



I naedftd « job and I didn't want to practice. This 
la tha laaaer of two evils, tou don't havfe to pay' 
' your office rent and It's a job. (Fuir-tlme) 

I was chicken, I \iad no plana on where to locate 
and didn't feel reaponelble enough to handle practice. 
It waa a noh-declalon. (Full-tline> 

In Bummary, the majority of faculty members sampled decided to 

i ° • * ■ ' . , ' 

accept an academic appointment after choosing a dental career (during 

their undergraduate or graduate^ studies or after experience In private 

practice). The Influence of a faculty member or Dean, economic factors 

lnt«reat in a subject matter discipline and interest in remaining cur- 

rent in their field werii the major reasons that led 'to their choice « 

SgLF-ASSESSMEST OF TEicHING 



Choice of a dental qareer mandates years of rigorous study and 
discipline* Thus, the-^ interviewer anticipated that the faculty members 
Intervlewedj, had completed their dental studies and entered the profes- 
slon well prepared in terms of clinical expertise and knowledge of 
their content area. This stu4y sought to discover whether the same 
group felt equally prepared for and knowledgeabll orf their tole as 
university teachers. 

Respondents were asked three questions that required examination 
theli: teaching effectiveness: (a) How do you assess your teaching 
^f»ctiven«ss?; (b) What do you see as your gfteatest strengths aa a 

teacher?} and (c) What are teaching ayeas you are concerned 'about or 

.■■■'It. ■ •■ •■ 

try to improve in? 



How do you aasagg yqur tejchln^ ef f ectl yer ^ esa? 

Faculty- members desctlbed four primary ways in which they deter- 
rained their own teaching ef f ectiveneae (Tatle III) . More than 4Q per- 
cent of the sample reported ueing. non-systematic comments about the 
T^ourse from students as their primary means for assessing their effec- 
tiveness. Non-systematic feedback was described as unsolicited com- 
ments about a lecture, -course or clinical expirience by students dur- 
ing ^br after a course. ' , 

If you work with students aftd they say "thank you" 
when you leave the chair, that's a reward. They 
don't say it unless they mean it. It's interesting 
because thqy make a point of looking *you in the eye, 
. communicating, wanting'to make sure you know they 
mean it. That's the reward fpr teaching. There ' ' 

isn't anything else. (Full-time) 

II ' . ' 

Yet, although non-systematic comments were the most widely used 
assessment of teaching effectiveness,, many of the respondents using 
this method pointed. out its llmitatlpns. 



#1 



1, 



r 



30 



19 



♦ TABLE nil ' 

( ■ ' ■ * ' 

, »- 

Percentage jof .^nculty Henibers Uttllislng Various' Methods for 
AssesslngiTeachlng Eff ectlvencBS. 

(N-122) Fx 

Non-systematic 
Student Feedback" 

SYstematlc Student 
Feedback 

Student Achievement 
No Specific Methods 
Other* 

* Other responses Included Indirect feedback from colleagues 
or atu4ent8 and Intuition. 

Note: Columns may not add up to exactly 100 percent due to 
the rounding off of decimals. 





Part-time 


% Total 


39 


44 


• 41 














20 


7 


15 


13 


16 


14 


12 


18 




9 • 


11 


10 



Students.' conunetlts are the only thing you have to 
go on, that's the only way you knc^^ It's very 
biased thing* (Part-time) 

The student will sa^^thanke ox^ don't understand 
thU. It's not as gpod as It codld be. If studetits 
could objectively assess us It mlgtit help. You hope 
.you're doing a good Job. You think* you are from 
conaents you get but then very few students are 
going to come up and tell you your weaknesses. 
(Part-time) 

Feedback I get from students Is usually from those 
whom I've failed or who have had to repeat courses. 
(Fu^-tljne) . 



/ 



. I ■ 

Twenty percent of the full-time and 7 percent of the part-time 

: ^ J 

faculty members reported th^t they usjb some systematic student rating 
of teaching and find It helpful In determining teaching effectiveness. 
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I got' caught In a time bind, jind 'l wasn't able to 
"put time into my teaching. Jt dame .out- in my 
evaluation, and t corrected the areas. -It's kept 
me attained to student needs." (FHll-tliiie) 

I evaluate students all semestjer. 1 think they 
have an equal rtgh^ to express their opinions on 
mji teaching.. (Full-t^e) . 



Others reported using student evaluation^ with soirfe reservations « 

» 

ua« the University form, although it's not as 
adequate as it might be. I'm.^not satisfied, but 
I'm not unhappy enough to. change it. (^ull-tlme) 



. I made an evaluation form, and students reacted 
negiitively to- it. This year I've asked students 
to design a form. 1 don't know if there is a * - ^ 
teally good instrument, (Full-time)* 

• Fourteen f)ercent of the total sample spoke of student achievement 
or student actiyities as a way of assessing effectiveness. Frequently 

r 

mentioned as* indicators of teaching effectiveness were levels of class-* 
toom participation and student performance on examinations and state 
boards. 

I conduct an Informal seminar. This is the most 
effective method of teaching for me. .. If there is 
lively discusalon I feel I've accomplished some- 
thing. (Part-time) . 

By asking questions I can tell at what level they 
are perceiving. (Part-time) 

^ I measure my effectiveness by student Verformanca 
on my exams and further down the line on state 
and national boards. (Full-time) 

Outside the classroom, atudents also provided feedback to some 
faculty members on their teaching. Visits, calls or referrals from 
former students, as well as the extent to which .students succeed in the 
field, were regarded by some as measures of teaching •ffectiveness, 

. . . Z-4 . 



% 

0^ I 5udg4 by the quality of liitudents* 8ucci(08ii0. Do 
'"^^thw^y go^qn to artaa of recognition? Of course it's 
harder to go a year or more down the line and see 
if they can solve'^^projblems and apply principles you 
taught • (Part-^ime) 

It's difficult to doV The best, wa^^ to evaluate my 
students is to see what happens to them after they 
leave school and are in private practice. ^Thls is - 
long-term assessment) not impiedlate* If they can ✓ 
compete witlj colleagues in the field and pass boards 
* we are probably doing thliags rights (FulW-tlme) 

An equal parentage .of the sample could describe no specific method 

•V 

by which they assessed their teaching. Some indicated that they used 
no methods > Vecause" they hadn't; found one that ^t^uck them as valid 
or useful. 



I could say boards^ but inaybe boards are not a good 
sign because there Is pisycho log leal stress. Also, 
it vould be a leap in faith for me to Judge their 
success on a state board ajs evidence of my effec- 
J tlveness» specifically. I don't know how you assess 

it. Dentistry Is different than other fields. 
(Part-time) ^ ' ^ . 

For awhile X had no idea how X^was doing because 
colleagues didn't give any feedback. 1 think 
I'll have to pass out a student questionnaire v 
; The only quarrel would be getting into personal 
qualities. I don't know. (Part-time) 



Others "-ijf this gjpoup indicated that laltiiough they -did not have ^ 
way to assesa their teaching effectivenesa, they would welcome aome 



form of feedbacks \ 



Effectivenesa In the clinic is 'hard to Judge. It 
would help if we could set up a ayatem for part- 
time faculty ao that they could know what kj.ndf of 
opinions atudents have about the kind of instruction 
they're getting. I know that that ia an uncertain 
area in my relationship to students. I don^f: Really 
know what they think of my inatruction. (Part-time) 



0 



You really don't know. Students will Very rarely / 
say anything to you or disagree with you. There 
seems to be an air of Intimidation for some of the 
students. In the. earlier years theiy. are not etiK ^ ^ 
courage^ to ask questions or question your ability 
as a teacher^. You Just hope yew are doing a good ^ 
' Job» although some faculty are not and don't seem - 
to know it. There should be some System where 
students can anonymously assess ^instruction. ^ 
(Par^-tlme) \ ' • ' 

What do you se^ as your greatfest strength as a teacher? 

In responcdlng to this quefiTtion^ interviewees often mentioned more 
than one pei;celved' strength. For this reason^ percentages are report-- 
ed in terms «of multiple responses. 

The teaching strength most frequently mentioned was clinical 
skills. Closely linked to that choice was practical experience in 
using such skills . Fifty-one percent of the full-time and 76 percent 
of the part-time faculty, members described fchelr Clinical expertise 
and practical experience as a primary strength. 



I.'m a stronger clinician than academician, 
(full-time) 

V 

My strength Is copaunlcating and demonstrating 
skills. Some people take the hand 'p^^ce out of 
the student's hand when I'don*t think they want ' 
you to. If I feel inclined, I'l^^sk them first. 
Ninety percent of the time they wo«ld rather 
attempt it themselves. 

V 

When you have a lot of practical experience you 
know tricks that make It easier for patients 
ideas studeilts might not get in lecture. X fee\ 
X<help students relate bttter to patients, because 
this Is what I do .in my office. (P*rt-time) 

Mostly day-to-day living in the^wo»ld of organised 
dentistry. I can relate to them what's going on 
outside in a world they don't know too much about 
yat - what they'll find in dealing with patlisnts,^ 
dentist to dentist, dentist to Insurance companies, 
government, and so on* (Part- time) 

■ ■ t ' 
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thirty p'ercant of those rea;]»ondlng mehHoned knowledge or com- 
petence in their subject areay Ful^tlm^ faculty membera were some"* 
whkt more likely to have choaed( thlayA a aBtength than part-time fac- 



ulty members. 



I £«f)l cpmpet^nt^ in my subject area and am able to 
simplify a difficult subject so that students can 
gra^p* the material. (Pull-time) 

I've tried to maintain a perspective of filling in 
the voids, I've tried' to broaden students? per- 
spective, providing Inf ohnation» insight and train- 
ing in areas no^: being covered by others. (Part-time) 



The third most frequently mentioned teaching strength dealt with 
establishing relatlonBhipa with students that 'facilitate learning. < 



• I'm not the least bit arrogant. I'm not afraid to 
.1 say I don't know. I'm abletb communicate with ^ ^ 

^ stiidents. They will learn and get work done'but 

I don't Jump on- them of 'belittle them. I knbw 
what I did and didn't like, about the way people ■ 
treated me when I was ^ studeVit here. (Full-time) 

I try to remember the frustrations of being a dental 
student » and there are a lot. *I take a reasonable 
approach . Hopefully I provide an atmosphere of 
trust and confidence. I'm empathetic to students. 
I have standards, but they are not outlandish or 
arbitrary. I try to work with students and not 
" ' dictate to t^em. There has to be mutual respect for 

the other p^son. (Full-time) 

Othfer teacMng strengths m.entioned by a few reapondents Included^ 
ability tp genarat;e enthusiasm or intereat in course content; technical 
•kills of teaching such as organisation, pacing, questioning; afad 
ability to help students develop critical, analytical and -logical rta- 
•oning skills. 
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W hat are ayeas you, are concerned about or k:ry to Improve in? 

When asked to Indicate teaching,, itreas in^need for improvement 01^ 
of concern^ 38 percent of the /i^ie either indicated that they could-* 



n't pinpoint any specific areV.or gave no response to the questilon. ' 

The^ inability to. respond to th^Ls qijeatlon may be explained by the. fact 

. ■ . * 

that a majority of the sample had no objective or systematic method 
for receiving feedback 0x1 their teaching strengths and weaknesses. The 
quotations below address this issue. ^ 

l^'tn surei there are areas • It'^/^f ficult to objec- 
tivel^^^^ yoxiVBelf. If I cpuld see myself 

"on tape for a semester's course, 1 might be able 
to better assess tha.t. (Part-time) 

It's hard f6r me to say* I've never been^able to 
attend Teaching Conf erendes* It's ditficult for 
us to tell if we ate really getting across to ^ 
students'. (Part*- time) 

It's difficult to evaluate yourself objectivelyt- 
I never really stopped to say, "You do this well 
or don't do this well. (Part-time) 

Need for, improvement or concern about technical teaching skills, 
evaluation methods, course design and keeping current in their field 
were each identified by ^approximately 17 percent: of the sample ♦ 

, Concern in the area of teaching skills was mosfoften expressed 
.in terms of communicating a skill or technique to students, solving 
organisational problems or providing for variety in a course to stimu*- 
late Interest. 



1 need wotk^n the art of communicating ray subject 
natter to atudents, (Pu\l-tlme) 



Communicating on « onerto-one baale la an Intarest-; 
Ing subject. You can say one phrase to, an Individual 
and he grasps the concept « Say the same thing to the 
man beside him and you totality mis^ him. Why it works 
that way, I have no idea. Hunting for the coopon 
denominator to put across what you want to say is 
difficult. Teachers need training in communication 
skills. (Part-time) % V ' • 

Perhaps I need variety in the organization and , 
activities of my course. I*m not sure because it 
worked well last year.' (Part-time) 

Testing and the general area of evaluation also appeared as a 

• • ^ 

cem among 17 percent of the group. 

• * 

I would like to know more ak)out evaluating students 
in general. Bepause of our larger classes It has 
become more difficult to feel secure in your assess** 
mentSe (Part-time) 

Vd like to see courses that deal with course 'de- 
sign and management and particularly witH gi:ading 4 
procedures and evaluation. One of the biggest pro- 
blems in teaching with no background^ in these areas 
is trying *o 'do a good jpb. I lirweat blood over it 
sometimes. If you ask colleagues » everyone has a 
different way of evaluating » clinically and other- 
wise. Some formal training would be helpful. » 
(Full-tiAe) ^ 

Re-desigi3^g of a specific course and a need for more teaching 

materials were described as concetns of another 17 percent of the r 

* * » 

spondents . 



Our Illustration Department is missing the point. 

They are always working on dental exhibits* I've 

attempted to get teaching aids for] students and 

they are often too busy. We need to fdcus on teach- ^ 

Ing models f pictures and materlala ho studtinta r.an 

visualise what they are being asked to learn* 

(Full-time) 

Vd\ like to redo my course, .but I've had no time to 
spehd on it. The video tslpes arc five years old- 
and need to be refined. (Full-time) 
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I dou?t feel aa strong aa I should In t:^lng course 
material to clinic areas they will work In the 
rest 6f their tine. J need to fit rtore of the 
Interaction between the two into my course. 
(Full-time) 



Mentioned by an addltioiial 13 percent 6f the respondents was a 

* ' ■ ' ■ , ^ * • 

concern wJLth keepitig up with new developments in their content area* 

I'm mainly interested in keeping up on techniques 
And reading* Things like teaching conferences 
. don^t. apply to me. I'm not interested in lecturing; 
I teach one to one. (Full-time) 



I am always trying to increase my knowledge in my 
subject area. I'm constantly try:}.ng to keep up 
and learn new material. (Part-time) 



In summary, almost half of the sample self-assessed their teach- 
ing through non-»system<ltic student feedback. In. addition, approxi- 
mately 15 percent of the faculty members used a systematic method, an 
assessment of. students' achievement, or no specific method. In terms 
of teaching effectiveness, the strengths most 'frequently mentioned by 

ispondents were <Jlinical skills, knowledge in content area knd rela- 

\ ' ■ . ■ • ' ^ 

tlonahips with students. Thirty-eight percent of the sample were un- 
able to^plnpoint specif !<; areas needing improvement, while approxi- 

\ * < 

mately 17 j^rcent each mentioned tcaphlng skills , evaluation methods ' 
and course design. Thirteen percent saw kfeeping current -in their field 
as an area of com 



THE STATUS OF TEACHING 

\ ■ ' ' 

\ * 

A number of spokesmen^d investigators in the- field of higher 

7 \ 
Education have noted that tetture, promotion and salary policies in 

^colltgc and universities traditionally have epphasized the importance 
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o£ acholarahlp and reaearch productivity but have given little atten- 
tion to teaching Competence* ^ . . 

In order to explore faculty opinionf^ concerning the status 
teaching in terms of personnel decisions such a^ promotion, tenure and 
merit rewards at the I»U* School of Dentistry, three questions were 
asked of the x^g^flondents; (a) In your department, or In the School, 
on what basis are academic promotion, tenure and recognition given to 
faculty?; (b) Ar6 you -actively involved in research and/or publication 
at this point in your career?; and (c) In which area (teaching or re-- 
search) are you most interested or involved? 

In yo^r. department or in' the School of Dentistry, on what 

basis are academic promotiont tenuye and recognition given to faculty? 

Table tV indicates the percentage ^f respondents who offered their 
perceptions on the Importance of research and teaching in personnel de- 
clslons. Nearly half of the full-time faculty mMibers in the sample 

4 

viewed research as the primary criterion and teaching secondary, or as 
in the ci^ae of 9 percent, teaching was perceived as not being . consid- 
^ ered at all. 



TABLE IV 



1 ■ ■ 

Cotoparatlye Jm^qxtance: fly Petcentages of Research and Teach- 
ing In Personnel Advancement Processee aa Perceived by « 
Faculty Members • ^ - 

(N-il22)' . Full-time % Part-time % Total X 



0f 



Comparative Importance 



Research Is Primary; . " 

Teaching Is Not 

Considered ' 9 . 0 6 

Research Is Primary; 

(V^ Teaching Is Secondary .38- 2 . 25 



Research and Teaching 
Are Considered Equally 

Important ■ 5 2 

Teaching Is Primary; , ^ • 
Research Is Secondary . 7 ^ , 2 . ' 5 

Teaching Is PrimaryJ* , ' « 

Research la Not 

Considered * 4 * 0 3 

* ■ * 

Not Sure Hpw Decisions ^ 

Are Made 14 ' ' 17 15 

Not Concerned With or . ' , - \ 

Not Expected ^ 7 ' 56 ' ^ 25 

Other*, . ^ 10 18 ^ 12' 

No Response ..^ i Q 4- 7 

* Other responses 'iilcluded support of chairman, school, 
politics, years of service. 

Note: Columns may'not add up to exad'tly 100 pe^rcent due to 
the rounding off of decimals. , 



Respondents mentioned several raasims as to why they* felt there 
yas a itrong emphasis on, research and publication as the prlmdry 



criterion for advancements Firsts It seeine ^pected t^t everyone 
IwhQ l8 hired at Indiana University la ^ready a good teacher; Iri othir 
words, good teaching \b assumed. ^ ^ 



I would say Indiana is typical of all universities. 

\A great weight and high priority is placed ori re- 
searchi in terms promotion. Sadly, there is , 

,not an emphasis on quality research bu^lmply on 
poundage. If you don't have publications or re- 
search, documentation for promotion is difficult. 
Cpmrnittees are more ^inclined to* say, "Everyone la 
a goodr teacher at Indiana,'^ so it comes down to 
what research activities you have been involved in. 
(Full-time) , ^ ^ 



A second factor Mentioned was that teaching excellence is diffi- 
cult to document, whereas publications. are something concrete, visible 
and quantifiable. * - j 

' . • ■ \ • ^ * ■ ^ . 

It becomes a problem to evaluate faculty. I gor a 
promotion on the basis of a couple of articles that 
I wtote. There are many people who 4o tremendous ^ ^ 
' teaching and they get nothing. We drummed up some 
things and I got the promotion, not them.. We need 
to change our yardstick to get a worthwhile measure 
of teaching effectiveness. I recognize that it is 
hard to measure. I don^t think you could use student 
opinion alone. (Full-tinte) * 

I think you are expected to write. I',ve ixever been 
told that I have to» but 1 guess It Is expected.. I 
do, write.- I like to write^,-^ think' it's appreciated. 
For example, the Dean ml^Ut. say', "I lliced your article. - . 
It was ,a Job well done. "7 I think it Sa« a significant 
beating on promotion, tehxxre and recognition, .1 don't 
think you 'have to Write /to maintain status quo, but 
If you are looking fotv^xd to your future then I 
. think It Is of tremendous help* (Full-time) 

Only fl percent of the .t,otal sampltii perceived teaching as a primary 
criterion in personnel advancement decisions. The following refers t<^ 
a cil\li^i of this kind. 



I have been rewarded lK)r teaching In promotion, 
amount of reaponalbllltlea and academic rank. I 
think It depends on your department/ though. My 
ditpartment carea about teaching*. If I were. In 
another department, I might not be rewarded at 
, all. (Full-time) . 

ConceVna of other redpopdents about the lack of emphaala on gQod 
teaching In the promotion process ^re ftlrrored ^Ip the following comment* 

I know a f a(!ulty member who In my opinion deserves 
promotion. He* 11 never get It unless he publishes. 
And yet he does so many good things for this Unl*^ 
verslty. Even though he's very strong. In some 
> areas and Is making a contribution Chat may exceed 

someone who may qualify for promotion » theyUl get 
It because they have three areas marginally, covered* 
I think It's an Injustice., I don't know whaj: to do 
about 4i^. I'm frustrated In finding the answet. I 
think It'V too bad'' that we delineate things to the 
point and have no exceptions to .the rule. (Fuli«*tlme) 

In contrast to the full-time staff » more than half ot the part- 
time faculty members either indicated that they were not concerned with 
promotions and tenure ox^ felt that advancement and rewards were not . 
glvr^n to part-time faculty on the basis, of either research or teftchibg 
crltetla. The excerpts below are from part-time faculty members* 

» 

, Pro«ot^)ono h«ve never been of concern to mo. I ^ 
have a career outside «^ th« School, my prlvjite 
practice. I'm not «otlvated by protao?;^on or 
( t«^ur«>. (Part-time) 

^^Xdfa't feel preaaure to publleh. I don't feel * 
f\yono evaluataa teaching for promotion either. 
I Juat don't tl\lnk It's even conaldered for part- " 
time faculty. (Patk-tlme) 

They don't nek part-^tlme to do anything In terma 

of publlqitlona.' I h^e hikl It.doean't do or 

mean a^j^thlng, an vhy bother. You don't get any 

repognUlon or reward. No pne haa ever encouraged fj 

me do any wrltlua. (Part-time) 
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Pronotlon li bated on contribution* to the Tltera- 
ture, teaching effectlveneaa* aervlcei aptitude' 
and attitude. I feel I've publlthed a nlmber o^ 
artlclee. I think my noA-*pronotlon Is not a com-- 
mlaalon butv rather oonlaelon; still I really think 
I deserve a ptomotlon. It's not terribly Important 
but my contemporaries are getting promoted^ and I 
feel J, deserve lt« Ulghet rank Is more commensurate 
with my contributions but I won't beg or plead for 
;8ome recognition. (Part** time) . 



An additional 15 percent of the^ total sample Indicated they were 
not sure how decisions for advancement or tenure w^re made and 12 per-^ 
cent reported that they percelv^ other criteria* such as the support 
of their department chalrmani Vpolltlcs/' and years of service tq be 
of primary Importance. Some pf these faculty perceptions are llluml*^ 
nated by the following, / 




I have no Idea, I read the handbook when I came. 
It was vaua^^Youx word "recognition" ^puld 
strike ja flH^^tfce. People do a lot of things 
they ane jR^ecognlsed for. The general feeling 
Is thsc tnose who blow their own horn get some^ 
plaMf; those that don't;» don't. But as to ^ 
specif loSf I'm Just not sure. (Full'^tlme) . * 

Promotions are alo ng _t he political ilde. Jeal- 
ousy In the area a(H|^>motlon la really something. 
(Partr.tlme) 

You have to have a cooperative chairman who sup-^ 
ports and recoiomends you. When he doesn't fight 
for his faculty* all the staff* full and part- 
time* suffer the results^ Our department Is ex*- r 
perlenclng that problem now. (Full--tlme) 

Are ybu ^gt^v^Y ^nv9lv,fd. ,j,n ^Bf^ygk ftnd/pr 
pub^catlon at this point In vouji pareer? 
^ 6one' degree of research Involvement was Indicated by 55 percent 
of the*^ull-tlne faculty members, 16 percent of the part- tine » and 4 
percent of the total sample." These actlvltlea Included work on 




writing journal ardclaa, diractlng graduata reseatoh and working on 
grants # Degrae work waa not Included and p^j^hapil'* the iiMobar would . 
have been hlghaV^ had It b^en. 'Thoae who were Invoked In research 
•poke 0^ the dlfllivaltle# in 'securing funds and finding the time to 
conduct Research adequately. A lack of encouragement for ireseftch In 
the School was al86 cited as, a concern. 



Ttw^re is no way to be an effective teacher wlthput 
researching . I think one is very supportive of the 
other. The 4ay8 ot easy sources fot research are 
long g^e» thdygh. Ybu have to work very hard to 
secure ihem bec9Hse the funds 'have dried up . 
(Full-t^e) 

Not niuch research goes ion because the monlcts have 
dried up. Also there's not much Incentive or- 
reward to excel In any ar^a here, except for self- 
gratlflcatlon. (Full-^tlme) 

People Ate not mandated to. reaearch> and I fuel 
they ahould.be* -The list of faculty looking for 
support is small • Among cllniool. faculty it does * : 
not exist* Capable facwlty are nOt ^researching^ 
and I'm not sute why* Ko Encouragement has to 
mean something. (Full-timie) > \ 

f My teaching responsibilitipfs a^e Werpowering* I 
need jaxtra time for t^sear^h iWfi b^en funded to ^ 
dOe Right ndp I do it all 6n.w^akend6 or at night. 
(Full-time) * , \ 

, Thirty-nine percent of the full-time, !73 perceht of the par£>-tlme 

( " ' ' • ' . • 

and 52 percent |of the .total faculty group sampled reported no curteAt 

research Involvement. A number Indicated past publlc|itlon8 or plans ' 

to publish In the futu^fe but cited no present activities^ Reasons In*- 

dlcated for the relatively high pioportlon of total faculty not In- 

volved In research were lack of time, encouragement, and Interest. The 

following representative responses address these t||^es. 

( . ■ . . ' • s ' ' ' ■ 



It^|s.v«ry difficult to h«ve time for research end 
publication when your development of teaching 
materials and teaching schedule is so overwhelming 
in terms of time. I hear there is not a lot of 
reward for being a damn good teacher. They should 
be fair and not over-emphasize research when teach- 
ing time is so^ extensive. (Full-time) 

* When would you like me to publish? Lying in bed 
from 11 p.m. -1 a.m.? I have lots of things 1 could 
publish but 1 haye neither the time nor desire to 
do it. (Part-time) -^^.^ 

This whole bit of publish or perish.. I don't have 
time to publish and adequately research. I don't 
necessarily like writing so I don't do It. If 

.you're actively involved in a clinic you have a 
steady flow of students who want to talk about' 

'dentistry, patients, career plans. Students :br 
research has .to suffer. I've lefc^ research take a 
back seat. (Full-time) ( i 

No one has ever said to me you have to do this or 
that. I couldn't function that way. I care very 
little about writing or research. (Full-time) 




The remaining 6 percent of the total sample fell into "other" or 
"no reiponae" categories* 

^ • , ♦ 

Ifl vhat area ere vo u .moet Interested' or Involved? . / * 

Interestingly, although research was perce^ed as a primary means 
of obtaining formal rewards, many of the faculty sampled indicated a 
primary interest and involvement in teaching (Table V) . ^Swr^ly two- . 
thirds of the total Sample indicated that teaching was their primary 
interest. if- 



My rewards are mostly personal. My recognition ' 
comei from th* student who learns from me. Un- 
fortunately, the administration can't say I'm 
doing a good or bad Job unless they talk to the 
students. (Full-time) ■ " 

I feel r was hired to teach and all of my t|me'ie 
directed toward making certain students graip 
what Vm trying to put across to them. (Part-time) 



I An oriented toward teaching and dealing wltb 
atudente. I'd rather attend a Teaching Conference 
'or apend tloe^lth atudenta than cloae my office 
door and write a report or article, (Full-time) 



On the other liiand, respondents who saw teaching and research 
equal, or viewed research as a secondary Interest, did Indicate a 
desire to become more active In publishing. 



Thgre Is no immediate pressure on me to publish, 
yet I see unlimited possibilities down the road. . 
(Full-time) 

I haven't cHe anything, but I'd like to. It 

would give me an idea of how a paper la put together. 

(Part-time) 

[ 

Research interests me. 1^ fact, I have a stack of 
research data right here that needs to be analyzed 

^ and written up. I fiave the desire. I just never ^ 

\ have the time. (Full-time) 
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TABLE V , * 



Comparative Interest and Involvement of faculty In Research 
and Teaching, by Perc^tagea. 

(N-122) Full-time % Part-time % Total X 

Comparative ji , ^ 

Intereat/ Involvement 

Research Is PrlmaxsyT 

Teaching Not of Interest 3 0 2 

.* ■ _j 
Research Is Primary; 

Teaching Secondary /IS 0 8 

( ' - 
Research and Teaching , . 

Are Equal 20 . 4 14 

Teaching Is Primary; 

Research Is Secondary 22 ' 27 24 

Teaching Is Primary; < 
Research Is Not Of 

Interest ?9 ja^ 39 

t 

Administration/Service ' " 

Is Primary 13 4 lo 

; Other /No Hesponse 1 7 4 

f Note: Columns may not add up to exactly 100 percent due to 
rounding off of decimals. 



CAREER SATISFACTION: ACADEMIC 
In order to examine attitudes concerning career sa|;lsf actions, two 

t ■ 

questions were included In ti^ present study. First, respondents were 
asked what they most enjoyel about a teaching^ careet (part-time f Ac- 
ulty members were asked to describe the aspects of teaching that they 
found most satisfying). Also, facylty members Were asked to describe*^ 
,the less attractive aspects of a teaclilng career (e.g. frustrstions, 



conc«rns, 4laMtlf£«ctl|6ni^ . A numb«r of rMpond«nts Indic^ttd mora 

' / \ \ ■ ' ■■■ M. 41 

th«n on« «ourc« of ^tlsf action and dlap*tlafactlon,«ao Tablaa VJ and 
VII lndl«iit« multliplt-reaponaW parc^^hta8ea * w 



Af a cara ar. what 40 you moat afalov abbm^" teachlng f k '^ j 

In/an attltudlnal survey o£\collaga and unlvaralty profeaaora ^ 
acroBB tha country, Ladd and Llpa^t® concluded that moat faculty mam- 
bare ettjoy thalr teaching and parci^lva their primary role in the Uni- 
veraity aa that of* a teacher. Many\of the School of Dentistry raspon- 
denta reflected those findings, desciribi^g major satisfactions in work- 
ing vith students and colleagues aa Well a^ in perfotming thk act yf 
teaqhing. \ 

Aa aeen in Table VI, interactional and relationehipe with atuienta 
4^tr♦^^lnetttl9ned «• particularly 8atlifyi|ng to more than half of the 

totill Bfmple. , ^ . 

.^*' I * . •■ 

■ . - . 1 : - 

I enjoy student contact, working with young jieople 
and seeing them grow. That's really the thing 
that attracts me to teaching. I like to aee them 
develop confidence. I like to think I *m preparing 
them to develop Ideas on what la valuable in life. 
I try to deal with the whole person, not just with 
, dentistry.. In dental education we've moved away 
fr6m that concept. (Full-time) 



- . . ■ > ■• ' ■ 

TABLE VI ' 

^ \ . 

S*tlafaictlon» of an Academic Career at Reported by Faculty 
Members, 

<N-122).. rull-.tlme X Part-time X Total X 

Variables 



Students 


59 


45 


53 


Act Of Teaching 


51 


24 


41 


working With 








doLLeagues 


» 


38 

« 


' 30 


Keeping Current 


17 


42 


26 


l-ife-Style 


21 


, 13 


~ 18 


Research, and 


• 






Scholarship 

r 

Break From Office 


26 


2 


r 17 


1 


• 33 


13 



Note: I'ercentagee do not add to 100 percent due to the 
multiple responses give^j, to the question. 



I enjoy the rewards of helping student*. In prac- 
tice you don*t get a great ^eal of appreciation" or 
rewind.. ini Rather, patient's say, "I'm done for 15 
months." It's almost a negatiye appreciation. On 
the other hand, you get a positive reward, a feel- 
ing of appreciation from.studeilts you've taught. ' 
(Purt-time) 

- -i • ti 

■ ' 

It's a lot .of fun when you t«t a student who puts 
himself into what he's dotting, iand we get an ex- 
change, communication going. That's excising. 
(Pull-time) V . i. 

' ■> , ' > ' . ■ 

The act of teaching, of disseminating knowledge and sharing in- 

formation about their own professional ^periences was mentioned as 

iatisfying by 41 peteent of the f Acuity fsembers sanipled. Pull-time 

manbere were twice as Hjtely «• part-i^ime to describe this attivity 

particularly enjoyablft . ' ^ 



Each year wh«n a claat leavefii, they leave with a 
little bit of my philosophy. XWe spread my 
^levs beyori4f a single patient or office. (Pull- * 
time) , I ' 

Students come In with a little, knowledge and leave 
adept to handle ^ number of situation!, It^s grat- 
ifying to see students learn and achieve. (Full- 
time) ^ ^ 

I try to give something to students that will be 
meaningful* to them for the rest of their lives. 
People stay after lecture to ask questions^ and 
this la rewarding. It says I We motivated them. 
(Full-time) ' 



Although the above variables were mentioned by both full and part- 
time facultf members > there were som^ significant di|ferences in 
sources of satisfaction between the two groups. Working with colleagues, 
conducting research and scholarly activities wer^eaqh mentioned as Jcey 
aources of enjoyment by one-fourth oi the full-time respondents, as in 
the follpwlng Comments. * ' 

You have friends yovi can go to, colleagues to add 
to yottr education poh^aritly. Who could you talk 
with in private pvactibs^t (Full-time) 

I've learned frtm my colleagues. I observe their 
classes. I try to emulate things that worked well 
for them. I feel they have stimulated and given 

me a lot of teaching ideas. ^Full-time) 

<» , 

" I enjoy my research, WorKing with grants an4 pub- 

lishing results. That's how I best contribute to . 
.my department. (Full-time) 

Among the part-time faculty members, keeping current in their 
field, working with colleagues and getting a r^ispite from their offJ.ce . 
were aach cited as major satisfactions by mote than one-third of the 

«roup.' , < r .. 



V ■ ■ / ■ \ 

Taachlng hare keepi me current. It raises the 
standards of excellence in my ovim office, Students ^ 
< don't let you fall behind. fcPart-tlwe) 

I Mf association with the School has given me a chance 
. tfc talk to others in my field.; In practice you tend. - 
tAget isolated. Here* I see my colleagues both as 
colsultants and friends. (Part-time) 

"In practice you're confined with a patient in a 
' .small office. You do eimilar things from day to ^ 
day, meet similar demands. I like tliie openness 
heinb. There is freedom to move around^ to^ see 
unusual procedi^Tes . It gives variety to my week 
and stimuletes rjiy ijind-i (Part- time) 

What are the less attractive, the frustifating 

aspects Of your academic career? - 

As .in the aref of career satisf actions, a number of faculty mem- . 
bers ^ave multiple answers when they were aaked to describe sources of 

• • ■ / ' • • ' 

concern or dissatisfaction with their academic careers. Each respon- 
dent,, on the average, mentioned two or thi^ee concerns. 

t 

/ ' 

For the most part, the full and part-time faculty members de- 
scribed different major sources of dis8atd.sf action ("Pable VII) . One 
common themi tV^kt emerged from the .two groups', however, wi^s^ lack of 

appropriate recognition, and reward'. Interest i^igly, the one-fourth of 

< «. 
the full-time members ^nd the one-third of,, the part-time people who 

4. ■ * ' 

expressed this concern made it clear that they' were not referring to/ 
financial rewards. ilather» complaints in this area Indicated, a |ack 
of recognition either by the 'Individual's department or by thel admin- 
Istratlpn. for vo'rk they had done or for good teaching, a ' \ 



. ' I would Ilka to see more utiderstandlng and recog-* 
nitlon for my work^ for how^much I do^for this 
School. 4^0 one cares how much time I devote to 

^ students e (Ful3^;-time) * ^ ^ 



TABLE VII 



Dlssatlsfaetloniji of an Acadeitklc Career as Raported by Fac- 
ulty Members. 



(lSl-122) Full-time % Ppt-timc % Total X 

Variables . ' ' . • 

Financial Cutbacks 42 9 30 

Lack of Reward • / 

(Non-Salary) ' 25 ' " 36 . \^ 29 

Lack of' Time - ' 40 . ' 4 27^ 

Salary '14 33 . 21 

Complaints About • 

Students 12 f33 ' 20 

^ ' / 
Complaints About " ' 

Department ^ ^ .18 , 20 ' 

... ( 
Complaint About ... 

Administration | 21 9 16 

•Note: Percentages do not add to 100 percent due" to the 
multiple responses given to the question. 



There is an apparent lack of Interest in good teach- 
ing.' After one of my lectures > recently ^ students 
applauded. No one will know that happened. No 
colleagues were there. * I've put ft lot inte ^^^mprov- 
in% teaching methods and materials. Maybe it*s 
noticed, but it's not rewyded. (Full-time) 

I don't like the attitude they have towards part^ 
time faculty. The administration fer^s you can be 
there or not be there. They don't seem to really 
cfre.' I feel that they feel l\m unnecessary. "^^I'm 
strongly considering not staying with the School. 
Students are e^trtfnely gratejful. \They make me feel 
I'm heeded and useful, but tlhat's where it ends, 
with atudents and my. chairman. I feel part-time 
faculty d6 play an important part, atid without them 
X feel the department would not function* (Part- 
time) ' ^ ' • , . - 
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When you're part-tlm^i you hav« nothing. You'ue 
here and that's It. We're not aeked to do anything. 
In my department we'^ been taken out of the de- 
clfllon-oaklifig proceee and relegated to checking 
! ' thlngi off. (Part-tlm«) 

While lack of recognition and reward concerned one-fourth of the 
full-time faculty members, their most frequently mentioned concern was 
•^he effects of financial 'cutbacks the School had experienced. 'Re- 
sponses focused on the shortage of staff due to increased class sizes 
and lack of funds for faculty positions and support services, all of 
whlc^ served to deflate .faculty morale. ? 

4 

We're very short on Help. I was spread do thin X 
had to give up somia duties. I was simply physi- 
cally and mentally worn down. (Full-time) 

It^s difficult to geV money to support research. 
I feel like I spend my time scurrying around to 
get money. It's hard to create a Galileo atmos*- 

phere under such circumstances. (Full-time) 

a. 

The. qu^lty of faculty* comlng^ here in future years 
will probably decllnie. It's veVy ^ard to recruit, 
good faculty if there is no inducement for them 
to come to Indiana. '(Full- time) 

Several respondents coupled their personal concerns ovei^ cutbacks 
with an equal concern for the effects on students and ultimately the 
public. ' , 

It has become .difficult to maintain quality control. 
You do not fall students. You ban*t Afford the 
luxury. So yoif have people graduating that should^j 
not. They will never be happy doing a^ojt) they, 
don't do well. Nor Will their patle^itg. (Fullrtlme) 

.1 can see frustrations not only in faculty ^Ifut In 
^ students and assisting personnel. Students are un- 
happy because they are not getting the faculty or tift-« 
strucMon they hoped they would. Faculty/student 
ratios have caused a slli$pipg in quality » Students 
are not getting close supervision anymore^ ,pf*t state 
board members feel our students are getting worse. 
(Full-time) ^ 



The 8»cond mout frequently mentioned source of dissatisfaction 
among the full-time faculty members wasythe lack^of time to fjilflll 
all faculty reeponalbilities . Concern about the many . dematxds on their' 

time waa expressed by 40 percent of the group. This concern wa9 cilose^ 

. V * . •■ ■■ :■■ ■ . - 

ly related to the Issue of financial cutbacks, because many cited 

• . . ' . i ■ ' . * 

heavy student contact, staff shortage and committee work as having. 

.. » * ■ . » ■ 

aggrairated the situation* ' I 

. - ,f 

I wonder ^ people In general a!amlnlstratlon dense 
/ » • how busy w^ are as faculty and how out, timeFla 
^ taken up. They say they understand; I; don!|fc know t X 
• If they really do. Some of my "^Colleagues ^re, I 
think, dramatically overloa^ied and they're paying 
a price for it. I woi^^der If those who* fund the v ^ 

Dent^fl School know the difference between the 
classical definition of what a teacher ^6es in 
arts and sciences and what w/^ do in the health 
V professions. We need mo;^e staff oi; smaller classes 
to give us the timi^ .needed to do a' prof edsiojial job. 
XFull-tlme) " : V 

I d like to do so many things to Improve my teach-* 
iTig^ video tapes, new syllabi. I^m tifrt^getting % 
done what IM like •to, and it's frustrating. I 
feel I don't even have time to prepare for classes 
as much as I should. (Full-time) ^ 

Vjtx most Jealous' of time, and cpm^iittees are not 
p^rpductlve in terms of time. I find doing things^ 
by committee inefficient and tlme*-*consumlng. I^m 
ratheV cynical.^ Many commit tjaes are formed so that 
someone can share* the blame rather than faking the 
responsibility for making a decision. They Just \ 
eat away at time that'' could* |?e speqt on teaching or 
writing. (Fuir^time) • ^ 

"^As noted earlier, the most frequently mentlone'd. source of d^i^ . 
satl8fact;lon among part- time people waa lack of appropriate reeognltion 
and reward for their contribution to ^he School of Dentistry. In addi- 
tion, Inadequate salary or' b€inef Its and complaints about students wart 



each ;indlc*t«d a* conpeins by 33 percent qf the part-time group, ai 

ahown- in the following quotations. ,-• , 

» The salary is obnoxiously poor. There are consta!nt " ^ 
, complaints and it affects part-time faculty morale. 

Also, we get no benefj-ts whatsoever. We even have' « 
to pay for a ,f ull-time faculty parking sticker to 
come out once "a week. (Part-time) 

^ I'm concerned about some of our students' attitudes. 
They sdem intent on going out and 'making a lot of 
money rather than having compassion for their 
fellow man. (Part-time) 

• I sense a change in attitude among students. A few 
• people don* t care to pytj"' out the effort. Mediocrity 

. . '-becomes the goal. (Part-time) 

■ Finally, one-fifth of the full-time faculty members indicated 

some*conpern over the administrative structure and "red tape" that 

they felt they must co^end with to accomplishk objectives. AH equal 

percentage Of the total sampj^e voiced dissatisfaction with depattmen- 

tal standards or communication. The qyotations below ^erve to illus- 

•* » . »- 

tr&^e e'ach theme. . 



My biggest frustration is administrsHve tangle and 
' red tape. The red tape to get something accomplished 
has become awesome. "It's like being chairman of^the,, 
board of a company and you're amalgamated into' a 
mother company where no one knows your problems, yet 
you have to report to six or seven. people. You have 
to go through all these pepple who can't relate to , 
,your problem without cepsulting six others- and doing 
homework. . It's very discouraging. (Full-time) 

Sometimes you give directions that are different 
from those of the full-time person because you're 
unaware of a change. It's frustrating to the student 
and to you« It se^ms to be an organisational, & 
departmental problem, (Part-time) 



Ip Auiniaary, faculty memberei^ major satlafactioni with their aca- 
demic Uvea Included worklng'withfatu^enta and colleagues/ ^e act of 

♦ ♦ . ,' * 

teaching, roaearphing, keeping current' in their field and having vari- 
ety from ''their office routing. Career jdiasatiafAtiona .included the 
effects of financial cutbacks, lack of recognition, lack of * time to 
fulfill responsibilities, and complaints , about salary, students, de-- 
partment and administration. * ^ 

■ . ■ >^ " (; ■ 

ATTITUDES TOW4RD STUDENTS 

A variety of iquestione related to faculty attitudes tov^fc-d' atu- ' 
dents were included. Respondents were asked: (1) the level of stu* 
dents that they taught; ^) lihether they felt students h||d changed over 
the years; (3) areas in which they were pleased or . satisfied with atu- 
dents; (4) area^ of concern or dissatisfaction with students; (5) the 
pattern of relationships they trie<i to maintain with students; and 
(6) what they would most like to hear about their teaching from stu- 
--4efhts • J 

Of the .total simple, 52 percent primarily taught undergraduates; « ' 
24 percent taught graduate students; 20 percent taught some combination 
of Undergraduate, graduate, .dental hyglenlsts or assistants; and 5 per- 
cent primarily taught hygienists and assistants. 

-V 

VJhen asked wttether they felt students at the?,S<;hool of De^itiatry 

had changed over the y^ars, 56 percent of the sample felt that they 

(■■» 

had, 12 percent perceived 4ho changes and 11 percent felt that students 
were too diverse to distinguish any specific pattern. In replying to 
the two questions below, faculty members were given an opportunity to 
comment on some of the changes or characteristics they perceived in 



•tudints (p«rc«ntagtts of faculty rai^bndlng to ««ch queatlon ar« rt^ 
ported in terma d£ multipl«|. teaponaea) . ' 

In vhat araaa try you plyaaad and 

aatHflad or do vou f aal atudanta have Amprovad? ,, . 

The reapondenta' evaluation of their atudenta was, on the- whole, 
a poaitivf one. The moat impreaaive thing about atudenta^ acc<)rding 
to the faoilty memt^fra sampled, was their level of academic preparation 
Among the total group, 81 percent indicated that they were aatiafied 
or had aeen improvement in the acadeijiic preparation, of student a coming 
to the Dental School. The following excerpts illustrate the tone of » 
number of such reaponses. 



Academic quality of students is vastly au'ptrior to 
what it was in the past,, as far as background in < 
the aciences and grade point averages are concerned. 
(Full-t^me) ^ 

Students coming in here have rather impressive aca~ 
demic records and backgrounds. They are of high 
calibre, the cream of the crop. (Part-time) 

Studenta strike me as being well prepared and very 
strong academically. I*m pleaaed with the students 
we've selected. (Full-time) 

Several 3f acuity members, while noting the stronlt academic back- 

■■ f ■ ' ^ f •, 

grounds of tip students, alao pointed to some concerns in that area. 

Of course, an A average student Itiidental achool 
might turn out to be excellent or lousye ' I -wiah 
we had ways to assesB values , motivational coo^xiit- 
ments« (Part-time) ^ . . ^ 

. ■ ^ 

It's frustrating for students who have always ex- 
celled in school to lealiee that th4y aren*t going 
to be an A atudent id clinical skills the first 
month or maybe longerV It causes some j^rob-lMns.. 
(fart-tlne) 
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A number of ^gtudentt 'can't write 'a sentence or ex- 
preaa themaelvaa In written form - deapite their 
high grade point averaies and knotfledg(Q >ln the 
aclencea. (Full-tlm^ / ' 



Although they were not mentioned by faculty mesd>era aa primary 
areas of satisfaction with students, a*"ieelre;to learii" and "willing- 
ness to work'" were assigned second and third rank among |0|irce8 of 
satisfaction by 43 percent and 28 percent of the sample, respectively! 
The full-time people were somewhat more likely to include these twp 
are*s of satisfaction than part-time respondent sV 

(» 

J A few years ago, students were not repeptlve, they 

had a poor attitude. You couldn't tell them any- 
thing they didn't know. In the last few years 
students have been fantastic. I think the calibre 
of undergraduate students has Increased. They are 
great to work with and willing to learn. (Part-time). 

They seeoT better motivated, perhaps, than we were. 
They dq^ seem to feel compassion for those who pass ' 
through as patients. They don't seem cynical. 
Hopefully, they'll remain Idealistic longer than 
we "did. (t»4rt-tlme) 

Years ago students*were 'obsessed with success 
dollar-wise. Income and equipment were the topics 
for dlsciieslon. In the last year or two, baslcv 
dentistry seems fore Important. I hear students 
talking dentistry again and that's a good sl^. . 
(Full-time) f • ' 



iSotte .faculty members gave higher praise to upper level and grad- 
uate students and were much less satisfied with freshmen and sopho- 
mores, as evidenced In the following representatj.ve quotation. 



XWft Been two levels. One Is the eenlorf taking 
elective work. Theiivfe 1« a great deal of dedica- 
tion. The Btudente "impreei me .very much. They 
have good attltudee. are willing learneira and 

workers » going above and beyond required wor](c. 
They cone and ask quest lona and want to make sure 
they're prepared. I ^nd when I lecture to large 
groups of freshmen ana sophomores, however » there 
Is more disrespect than when Ifwai? In school. 'jj^ 
Tliere Is talking and Informality toward, the In- "T 
atructbr. It Is a difficult group to handle In 
large. numbers. (Full- time) 



On the other hand, an equal number of faculty described the fresh- 
men as e^gcr ^nd strongly motivated and note^ a losa of willingness to 

4 ' 



learn by the Junior and senior yeats. 



During tlUe first year there la a desire to learn 
that sticks out of them so far you* can smell it* 
During the [four years we, as a teaching institu- 
tion, beat it out of them. (Full-time)* 

Dental schools, dpeclfically and generally, do 
something to students, IM like to design a study 
to prove it. We turn them off, shut them dowti^ 
We get f reahmen^lth masters and doctorates. 
Freshmea, are f uilr of ideas maybe weird ones, 
but original and probing. By the time they are 
Juniors and seniors they don^t ask questions, 
don*t probe Instructors, don't read on their owtie 
I find it to be a frustrating and disturbing pro- 
blem. (Full-time) 



In what areas are you concerned or dissatisfied V^th students ? 

Whereas only 12 percent of the sample^ did not indicate any areas 
in.which they were satisfied with students, 48 percent 6f the grot)p 
did not mention any areas of dissatlsf actloA with I ell. dental students. 
The ^sources of dissatisfaction most, often ldent;{.fled were a lack of 
desire to learn (28 percent) and lack of willingness to work (21 per- 
cent). Some of the students were d(^acribed by this group as unin«- ^ 
terested and unmotivated. . . 



0 
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I thl-nk the atudent* are la*y, not profeaelonal in 
attitude, decor, dresa, app«arance» whatever. I'm 
very down on studcnte' and conaequently I don't thinV; 
• othe students like me much. I think tjiey are sloppy i.^ 
in th^ir 'attitude and expect a degree without really 
trying. They are sloppily dressed. If I was a 
patient I wouldn't let some of there near me because 
•b of the way they look. I don't think tt)ey think of 
patients as patients but rather punch card on a 
* technique, one Step to get thrpu^. (Full-time) 

I don't think they're willing to learn. Apparently ♦ 
they come to school with too much money or something. 
In fact, look out in thei parking lot. Their t:ar8 
are bigger than the faculty. I don't'know exactly 
why they, come into dentistry i If they t;,hlnk it's 
^oft.and they'll make lots of money, they're in for 
a rude awakening. (Partr-tlme) 

A number of respondents tempered their complaints about students 
with possible reasons for their lack of motivation and Interest. Some 
said that the faculty members themselves are to blame. ' 



I think that a. lot of it is the fault of the fac- 
ulty ^ fchat sotue students are hard to deal with 
bacause there is a lot of negative teaching being 
*ddne. On occasion, a lot of sarcasm and ridicule 
is given, especially in front of patients. This 
is poor teaching. I'm sure some faculty have 
turned students off through their arrogance. 
(Part-^tlme) ^ 

They are far more prppare^ and intelligent but 
they don't work as hard. We don't push thfem. 
It's par4:ly our responsibility. I feel the fac- 
ulty has to take some blame because we are not 
expecting and pushing students to extend them- 
selves, to stretch their limits. (Part-time) 



A third concern, shared by one^flfth of the sample, was a difcllne 
in moral, ethical and professional values among student/w. ^ 



ERIC I 



I get concerne<l with ihady chatacteri that are hare. 
You realise there ar4 lome people Juat doing any- 
thir\g to get pU't of hwre , I Waa more concerned to 
actually nee aome o£ tY4 atuff they were trying to 
get away with and didn't really care, -That waa^ 
big concern to me. I gueaf I ^had the hope tb(fey*^ 
would want to do their best ruther than trying to 
yjet by on the minifflum. (Full-time) 

% 

An interesting explanation for a lack of moral and ethical values 
among ftudents van offered by otie reBpondent*, 

As a student there Is a lot of temptation to take 
the short cut, get by the\f acuity member > or pro- 
vide treatment on the minimal level of accepta- 
bility* When you get out you put more rigid disci- 
pline on yourself and improve* But in school it 
was a matter of learning how to survive* I'm annoyed 
when I see it but I remember I was the same way* 
Your first priority is to get out* If you c||i get 
by with something and hot get called do it* I'he t 
system encourages that* It's a demanding education J 
and puts a lot of demands and pressure on students* ^ 
Three years is a long time undcf stress* Any truth- 
ful student will admit that along the, line, somewhere 
in his profession, he cheated. He had to* You 
didn't like it, but if you conoid you did* The re- 

t ^ Wards outweigh the consequence* 

I • 

One final area, of concern expressed by the sample was the lack of 
professional coi|petence iti some of the graduating stud^ents* Blame for 
a declioe in the quality of graduates was placed on factors such as 
lower standards, curriculum and class size* Each concern is illus- 
trated by one of the comments below* . " 



If you come in here, you'll graduate* Students 
know that. It would be nice to have stiffer stan- 
dards* The adminiittation ^s lax* They coddle 
the flunking student and that attitude lowers the 
standards of the entir^ class* Some who have grad- 
uated from here are so incredibly poor I wouldn't 
let them work on my dog, as the saying goes* 
(FulVtlme) / 
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I'm concerned that the cla<* slae is ao large stuf 
) denti don't get the training they should. Th»y . 

are alxiost herded around like sheep » there are so 
many. It's hard to know what kind of dentiats , 
we're graduating these daySf (Part-time) 

S^dents don't have time to pursue in detail any 

icet of their education* By the time they reach 
'the four^th year they take it easy when they should 
be Dicking up loose ends, Mayb^ they're burned out. 
Their second year is overwhelmingly difficult. 
Balance in the curriculum is a problem. In the end, * 
it may affect the quality of the man we send out to ^ 
the public, (Full-time) 



What pattern of relationships do you try to maintain with students ? 

Among the total sample, 62 percent characteri;sed-their relation- 
ships with students as cardial or Informal but not personal or close. 
Several mentioned consciously trying to have d working relationship 
with students because of their own experiences as students or faculty, , 

♦ V 

I have an informal relationship with students. 
They call>me •'Doctor/*' but I don't feel I^m^ so 
strict with them that they can't relate to me, 
If they have an issue or problem, I feel that ' 
they can talk'^'to me about it, I've mellowed 
throughout the years, I was not like this in the 
beginning, but I've changed because I've found or 
feel that students learn more from you if -they 
are not threatened oi afraid of you, .(Full-time) 

I want them to like and respect me, I don't be- 
lieve you can teach through' fear. Now sofae 
people here think you can, but I do better by 
understanding, I don't think psychologically 
you gilt the best performance out of anyone held 
under your thumb by fear, (Full-time) 

Others felt that age dictated, to some degree, the kinds of rela- 
tionship^ one could form with students. Both youth and maturity appear^ 



tojhave their adva^ta^.es and disadvantages. 



■'4 ' . ■ ■ ■ • ^ ■ ■ ' SI 

^ I'm dloi^ to the;l.r age and It'i easiftr to coranunt- ' 
, ca^ta but alap, harder to maintain raapact. X try 

/ to) euphaalse niy background and exparlances daaplte • 
m/ relative youth. (Patt'-itime) ^ 

I*ve got quite an age barrier between me and my 
studenta which cauaea aome diatance and formality. 
As you get older^ my obaervatflona lead me to be- 
lieve it gets haarder to'maintain close relation- 
ahipa and relate to atudenta. (Part-t^ime) 

Nineteen percent of tlie aample characterized their relationships 
with studexits as informal and more personal • This group often de- 

' acribed interactions with etwienfs In and outaijjt of the clAaaroom, 

" ■ »■ . 

discuaaing such topics as cpreer plans, school issues and personal 
concema. Intcr^tingly, several faculty members almost apologized 
for their closer relationships with students, although a long-term . 
study of faculty impact has shown that this particular skill correlates 
highly with students' academic success and positive attitudes.^ 

h 

J 

Maybe I'm moye informal than I should be. I have 
been criticized by faculty for that. ^ I don't 
think the aloof approach is effective. I'll stay 
as late as it takes,, I like to get actively in- 
^ volved with students, in and outside of classes. 
I'm not uptigkt if they call me by my first name. 
; (Pull-time) 

I %ry to encourage them to question me without fear. 
I go to their programs and will eat lunch with stu- 
dents in the lounge or have coffee with them. Stu- 
denta aren't such bad guya when* you get to know 
th^. They are surprised at first by parsonal in- 
. terest in them, though.. '(Part-time) . 



Finally, faculty ^'^ers^Vho saw" themselves as formal or distant 
and those who e Aid tlifey had no^speQlflc pattern in relating to "students 

0 

each compriaed 10 percent of the sample. 
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I believe famlllartty breeds contempts I know 
veTy f^i^ student a personally and that^s fine. You 
can get into trouble » It 'if employer and employee 
and I know who la who at all times* , (Part«>tlme) 

It depends upon the student. In some Inatancett 
you can be friendly, go ^asy. Some yqu.have to 
be dictatorial and stern with. You have. to feel 
out what works with that student, I don't use a 
singular pattern. "^I try to adjust to and deal 
with each student as he presents himself. (Part- 
time) 



Wliat would Y.OU most want to hear about your teaching from students? 

As seen In Table VIII » when faculty members were asked what they 
would like to hear about their teaching from students, the major goal 
mentioned by 54 percent of the groiip was that students would feel they 
had increased their technical skills and knowledge of content through 
their association with the respondent. * - 

I would want to hear that 1 gave thein the best 
possible background in the subject areas. I'm 
not interested In whether* they like jae or not. 
It's after they've been aVay. Can tney^ee things 
in perspective? Then I wjuat to hear what they 
thought of me. (Full-time7 

I would like to think that 'they learneck something^ 
I that they profited professionally by being asso- 
ciated with as a teachet. (Full-time), \ 

That I taught them what they need to go out into, 
• private practice and be tnore effective would be 
gratifying to bear. (Part-time) ' . 



-One-fourth of the sample expressed the hope that students would 
, perceive them as accessible, interested in them, and helpful. 



I'd want to heat I took the time to teach them. I 
was there, willing to help. and students could ask 
me for assistance without fear . (Pull-time) % 



ERIC . 
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, TABLE VIII 

What Faculty Members Moit Want to Hear About Their Teaching 
From Students » by Percentages. « ' . 

(N-12Z) . ' Fuil-tlme Z Fart-time % Total % 

Variables 

Learned Content and ^ / , • / 

Technical Skills \ 53 ^6 " 54" 

# 7 

Accessible, Helpful 30 ^13' 2A 



Knowledgeable in 

. Content (Faculty) . 21 16 t / 19 



Challenged and Set ' 

Quality Standards . 18 , 20/ 19 

. • ■ / 

Personally Related ' 
to Stu^nts ^18 13^ ' . 16 

Fairness 20* /? 1^ 

Note: Percentaged do not add to 100 perce]|lit due to multiple 
reaponse atmwers to question. 

« . - . • / 

/ 
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I'd like to hear students say I h^slped them. If 

they didn't understand I'd want l^o hear that I j| 

took time to. explain it to them/vithout brushing 

them off. (Full-time) / 

* 

One-fifth of the group said that they would especially like to be 
perceived by the students being knowledgeable in their content atea. 



I want thep to feel I really know what I 'm talking 
about and am able to impart that knowledge to them. 
(Full-time) 



The main .thing is am I knowledgeable in my field. 
It doesn't matter if they think I'm interesting or' 
dull. That's not significant to me. Rathbr, I 
want to hear^hat I know the material backward and 
forward. (Full-time) 



Another ftftlTi d£ the aowple fn4icflUd tHat> thay would like to heai 
that they Haa.itiikUi^ng^ed .studWa P» »ift.high atandarcie In ;tha quality 



of work they expected^ ■ ♦ - 



■■■■ v 



I'^>J^l,ke to" Wftt 'tjiat i stoodYar a Kl^gh level of 
■ quality" unvaryingly / ^ ' \v 

■\ , ,^ . . ^ •a. * ^ ^ ^ 

Wheh I -wits in scl^opi tbete .werja hblfee andi^bears, ^ 
Bears w^c tbugh but fair; horftea yo^ xode^ through . 
dental\8ph«ol;> : I wouj^^^ want\to hear 1 .<lmp a 
horse • v^FulI-tjtjpe) v ^ 



,I'd like to^ provid^„anvenvitoDmeht In which students 
were cftallenjged to^iearn. I-like \t6/"8pat)c^lnt^"r«9t 
|f and involvenient W.mate«l (Patt'-tliae) 

' . ■■■■■ 

Finally, le^percenb of the sample indicated , that they .would like' 
to hear ?hat they had treat-ed studantB with respect And had conununl-, 
cated effectively with them, not only as prof e'ssionais but as perapna. 



I hope I've taught them. sms it ivity foy .other hum^n 
Selng8» (Full-time). 

Evan more than' knowledge ir my area» which 'I do feel 
is highly important/ I'd witit to -hear that I cafed 



about them as individuals » 
(FuU-time) 



as persQi(is With needs* 



I have^been impressed by t\\e way I* was taught; One 
professor had^ foiiiai attitude » maintaining a stem, 
distant, berievo lent dictatorship • Certain parts of 
that I resented* I becamej exposed to a man else- 
where, an outstanding clinician and' teacher. X 
made a trek out to see how he did it. One thing im« 
pressed me. I've repeated it before and I'll repeat 
it now. A pat on the back is worth two kicks in the 
rear« Nothing wi^l promote and stimulate interest 
more than — or as well as — - encourageiAent • Perhapfe 
some students need to be knocked down but you lose 
something in doing that. We were all students once. 
Why shouldn^t students get respect ^ they deserve it ' 
as much |i8 faculty do.' (Part-time) 



ATTITUDES TOWARD DEPARTMENT ^ 

Three queitlons concerning departmental aetlefactlon were lnciud~ 

I ; ■ "■ ■ . 

ad In the Interview formate .l^lreti faculty^ members were a^ked to tell 

• . ^ -4 

yhai It vae like working in the department in ^terma of departmental 

moritle and '^esprit de corpa," They were tl\en asked to indicate de- 
partmental strengths e F^allj^ they were^ asked^ to describe areaa nied«* 
ing improvement within the depart;ment. x 

Hoiir is the spirit in y^ur c^epartment r 

How satisfied are you as a member of your department ? 

Responses on spirit and attitude within departments^ were positlveit 

on the whole» with full and part-time members expressing quite . * 

* ■ ■ ■ • ^-i'^^? 

Similar sentiments. As can be seen Itt Table IX» 39 percent of ^t^llii^^ 
total sample felt that department spirit was ^'good.^' J^fi^|yl«ii^^ 
ing into this category generally commented on bp^h .thft^ 
strengths* and major weaknesses within thiti An additional 

• 36 percent af the sample ch^<^^ "very good" or "ex- 

cellent t" Resj^CQdents In th(^tf^ tended to highlight only 

. ■ I.' * . - r* * 

the stren$th*^^i^^i^ and their own positive attitudes to- 

war^;^^crfklng in the department. 

■ '^^^ On the other hand, 21 percent of the sample described the spirit 
in their department as "fair" or "poor." Respondents in these two 
categories tended to highlight weaknesses of their departqent or nega- 
tive personal attitudes toward some aspect of the department. Part^ 

. time respondents tended to be less satisfied with their department 
than full^tlm| respondents e, 



TABLE IX 



Attitude Tow«r4 pepartmejit fis lleportyBd by Faculty Meabfirs, 

. by ?ercent4g4« ;:.:■■•■■.:■.■.,':..!.... .. J ■..«.■. 



(N-122) • ♦ ^ullrttme 

Excellent • *• 16 " A ' "12 

Very Good ' , . .^><^ . 22fj 24 

<3opd : ' . ^.39-'.:jr\ 40/ '-'^ 39 

Fair ' ' . \ . ■ ■ ■ [ " - 22 ' 15' ■■ , 

Poor ' : . 4 9 '6 



Other or No Response 8 * '0 5 | 

Note: Qolumns may not add up to exactly HOO percent due to - 
rounding off of declmais. . - 



What ai?e the greatest strengths of your; department ? * 



. Specific comments on .departmental strengths and areas needing Im- 
provements were not^ought durl^ the first phase of the Interviewing 
process, For thll reasonN^ables X'and X-I show, Just 82 faculty re- * 




sponij^s to^ these questions. This dimply indicates, that approximately 



^ • 



one-thfLwl of the total sample were not asked to efhumerate either 
the strengths or, weaknesses of their ,department*when Intervliewed . 

.The departmental strength* most often indicated by respondents (37 
percent) Vas the dedication, and cob{>eration of' the faculty membets in 
their department. The second major strength/ indicated by 27 percent 
of tlie respondents, was closely related namely, pet-sqnai relation- 
ships amonli the fJepartment's faculty. 



" \ TABU X 

.- ' . > «* 

*- . ■ _ 
Departmental Strengths as Reported by Faculty Membters, by 
Percentages. 



(N-82) . , \ 


Full-time '% 


Part-time % 


Totai X 

0 


Cooperation/Dedication 
of Faculty 


56 


' igr 


) ■ 

37 


Personal Relationships 
Ainong Faculty , 


1 

26* 


28 


27 


Departmental Leadership 


22 


19 


21 


Communication 

# ** 


34 




22 


Others + 


14 


• . 19 


16 

y 


No response * 


3 


8. 


. 6 



jM^^^^ include support, fiervicee, space, academic freedom^, 
curriculum improvement, 

* Approximately onfe-thlrd of the total sample were npt afeked 
to indicate, specific departmental strengths. ' 

Note: Percentages *doriiot a^d , up to 100 pe"rcent due to* the 
-■v^H^^Siple responses giW# to tjie question. 



Part-time faculty play an important role in our 
department. We are considered as essential as 
the full-tii|ie p^rsoiT. • (Part-t-ike) 

The esprit de corps is excellent. Collaagiies enjoy 
a close working rfeUtionship, out responsibilities 
are broadening a(hd our curriculmn improving. 
..-jFull-time) - \ 

; V-7 , ... 

I think my relationship with my colleagues is ex- 
cellent. Wc cover for one another's classes if 
necessary. People are willing to share research 
materials or materials for cburses^ I'd characterize 
us as "a harmonious group.. (Full-time) 

Very^ good. Everyone gets along arid qooperates with • 
everyone else.;. We even make a point, to -eat lunch' ' 
together on the day we cpme in. (Part-time) 
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For another 21 percent of the sample responding i the positive 
leady^ahlp o£ the department chairman strongly, affected their attitude 
toward the department* Respondents In this category often pointed tio 
their chairman's prestige In academic clrcrea, fairness, dedication, 
open^ coQu^mnlcatlon and loyalt)^ to hla f acuity^ 

Our department la relaxed yet active* tt'e fifll 

of knowledgeable people, It's important to have 

a g^d department chairman/ That's wliere your 

attitude is formed toward your departihent. Ours 

makes you work. He has the ability to get re- ^ 

suits and have you enjoy It at the same time* 

(Full-time)- ' - ' 

I'm pleased with the adminitftration of'^ur depart- 
^ment. There is great strength and flexibility. 
Part-time are not belittled, thought less of or 
treated like secon^-dlass citizens • (Part-time) . 

Our chairman gives opportunities to stand' forward 
and be recognized* He has great credentials and 
is an excellent boss* ..Although he fules with an 
iron fist, he lei highly, supportive and is con^ 
cerned with our advancement. (Full-time) 



Finally, 22 percent of the full-time people pointed to communis 
catiion within the department as a particular, stregth. Interej^tlngly, 



:atJj 



otvLy one^ of the part-time people, mentioned this as a particular 
strength of their departgient . ^ 



yd have open communication between dll our depart- 
ment members. If something will affect us and* we 
should know dt it, we are always informed • <Fu^- 
tlme) ' 

^ 

I think we have the beat department in the School, 
There is open communication both between the de- 
partment members and the faculty and students. 
The department is like a.jfamily. (Full-time) ,. 



vn^ ft ar« i^r^a Injtfhi,^!^ your department needs Imp rovemant? 

The greateat coficern amon^ both full anf^ part-time respondents 
who indicated areas for improvement involved, departmental leader- 
ship, as can be seen in Table XI. Excerpts from several interviews 
illustrate faculty attitudes on this issue/ 

My solution would be to fire the ciairmsn; we're 
. * separated in mind and space. There is a lack of 
leadership; a lack of integration. (Full-time) 

-v. We have a lack of. leadership and direction in our 
departmeijl;. Our chairman does not encourage and 
pusft for his faculty. There is no support for 
• promotion* jthere ii no recognition for work you 
do within th^ department. (Part-time) 

v> The chairman is too lenient. He needs to take 

initiative, set goals and give more direction to 
the faculty. He needs to be more accessible and 
available tp students. (Full-time) . 

. I ■ ■ - \ 

Departmental and interdepartmental communication were cited as 
areas in need of improvement by 27 percent of the sample. 

Cooperation between this department and other de- 
partments is at a minimum. I think it wouW be 
. better for the School and students if there was a • 
greater degree of* cooperation. Also* there are 
few departmental meetings. Too often Jaculty make 
changes in techniques and procedures artd don't tell 
the rest of the faculty about it. Without depart- 
mental meetings the part,-time faculty member is 
left on the outside. I think cooperation and com- 
munication to both part and full-time is needed 
because often studenib tell me when a new pro- 
cedure is going 'to be used. It's more than a 
little embarrassing. (Part-time) * 

We have a great department in Itself. There Is , 
poor communication between our department and others, 
though. ^It's almost like a snobbery. Students are 
caught in the middle. Perhaps they can't treat a 
patient efficiently because of it. It's unfortunate 
because it hurts students, staff and the School in 
the long run. (Part-time) * ' 
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TABLE 'XJ .. . .. 

■ ^" 

Departmental Areas For Improvement aa Reported by Faculty 
Members I by Porcentaiee* : ^ 

(N-82) Full-time X Fart-time .X Total X 

% ■ * 

Variables ^ 

IT- 

Leadership ' 24 » 41 31 

Communication 18 41 . 27 

Lack of Support 

Services or Space 26 ^ 6 18 

Staff Management or 

Lack of Staff 18 " 19 ^8 

•I ■ ^ ■ 

Lack of Recognition 0 34 13 * 

Others + . 26 6 • 18 

No Response * 14 9 12 

+ Others include lack of equal and 'quality standards for 
student work, faculty disrespect toward students. 

* Approximately one^^thlrd of the total sample was not asked 
to indicate specific departmental weaknesses. 

Note: j Percentages do not add up to 100 percent due to the 
, multiple responses given to the question. 



Issues such as lack of support services, space, recognition for 
faculty and ^oor staff management were each indicated by nearly one- 
fifth of the sample. Each of theses, concerns is mirrored In one of the 
following quotations; 



Some ciepartihertta alt with far too many \chalrg not 
eVeij being used.ancj faculty jusf marking time with 
no Btudints to supervlaa. In our clinic we're 
filled to the brim daily. The bread and butter de- 
i partmenta have .the least space for students and -the 
.* lAst of the monies. ,1 don'^t und^iitand why pur de- 
partment is BO low on the jjrlority list. It !• a 
source of irritation to many faculty. The seftte of 
priorities is not fair. (Part->tinei^ i , 
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We Imd a problem with shortage* of laculty. The 
"preitigtouB peraon" was gone a good deal for 
V speaklnl engageinents and faculty were expected to 
, cover. It wae bettering the Individual but it got ' 
' very difficult for the reat of us. There was no 
one to refer students to and to make important de- 
cisions. Our department is sorely understaffed. 
(Part-UsRe) 

We have problems w'ith tocJ many part-time faculty. 
• They bring practical experience but ^ntlnuity is 

bad. There is' friction among f acultyt^<Lling stu- 
dents to do things in different ways. It\pnfuses 
and frustrates the students. (Full-time) ^ 

Finally, departmental problems such as lack of equal ^nd quality 
standards for student work and faculty disrespect for students were 
described as areas needing improvement by Iff percent of the sample. 
Fnll-tirae respondents^ were far more likely to cite these concerns than 
part-time people. •* .« 



In general, wq have a dedicated faculty. If I have 
one criticism it is that some faculty don't have 
patience with students. They seem totally unwilling 
to listen to students or sit down and talk or explain 
something. When a student has a- problem that's when 
he wants to talk about it, not tomorrow when it's 
y^ehlnd him. That's when he's going to learh. If 
you^put them off or tell them to make an appointment, 
you ve lost the moment to really teach. That's 
where some faculty fall down. (Full-time) 

I don't think differences of opinion bother me — 
^ » it 8 Just the varying levels of qualUy,-and standards 
in one department. A few faculty allow, l^tss than 
quality work to go by. The department hasn't dealt 
with the problem. (Full-titte) 

SCHOOL OF DENTISTRY: SATISFACTION S 

To determine whether personal career satisfactions and dissatis- 
factions were In any way related to general satisfactions or frustra- 
tlpns with the I.U. School of Dentistry, two major qupotions were 
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Included. Tht first a$kttd re«iJondenti for their views on positive 
aspects of the School, They were then aHked to describe their major 
concerns pr dissatlaf actions with the School. As In the area of career 
satisfactions., responsoia were often of a multiple nature, although ^2 
percent of the sample offered no satisfactions .and 10 percent regis- 
t«red no complaints at *11. ' 

What aspfects of the I.U. School of Dentistry 
are you satisfied or pleased with ? • . 

Predictably^ there was soma overlap between careerfti)^^ Institu- 
tional satisfactions, as can be seen In Table XII. Relationships with 
colleagues and students again surfaced as strong sources of satlsfac- 
tlon. In addition, the full and port-time faculty appeared to be In 
close agreement as to their major sources of satisfaction with the In- 
stltution. 

Nearly half of the tatal sample regarded the challenge arid Intel- 
lectual stimulation of, an academic environment tfs a major benefit de- 
rived from their association with the School. The quotations below 
lllvmlnate this theme. 



TABLE XI t 



iatlifacfioM With* the I.U. School of Dentistry as Reported 
by Faculty fflmbers. bv Percentaopn. 



by Faculty Mtobers, by Percentages, 

^^"^22) Full-tit^ X Part-time % Total % 

Variables 



■J 



Academic Challenge 49 ^9 
Relationship With 

Colleagues or Department 36 25 32 

National Reputation 38 15 30 

Relationship With 

Students 26 33 29 

Academic Freedom 22 



16 20" 



Relationship With, 
Support From 

Administration g 7 

% 

Physical Environment 5* 4 



7 
A 



Note: Percentages do not add up to 100 percent due to the 
multiple responses given to the question. 

■ ^ 



I ve bieen given as much responsibility as I could' 
handle. I've been given opportunities to teach 
clinically, lecture, write. It has been a very 
interesting and stimulating place for me. (Full- 
time) 

Working here has made my practice more interesting. 
I ve even taken additional course work. The chal- 
lenge of teaching and lielng able to do 'post-grad 
work has been fulfilling. (Part-time) ' 

1 ve gained as much as my students. Practice alone 
is isolating. Formal education has filled an < 
absence I sensed as a practitioner. It Jteeps me 
abreast of new thiiTgg happening. (Part-tirae> 

'My -professional life is my hobby. I enjoy it, I 
really do. The salary is not keeping me here. 
'Some peppla^play poker, some chase women. I enjoy 
meeting .and working iith the people herfe, designing 
projects and teaching., (Part-time) . , 
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Closely tied to the atlnulatlon and challenge of academics was 
the aecond^key source of satlaf aj||tion among the sample: working and 
Interacting with colleagues. Admiration wat expressed for the profes- 

♦ N 

atonal and academic qualifications of the staff • 



There are'^a number of quality faculty on the staff 
whcj have fine reputatlone and are nationally known* 
(Full-time) 



I bring problems from private practice In here 
have pros to help me with them, (Part-time) 



La 



You , have relationships with colleagues who are 
more experienced 'and seasoned, who have a great 
> deal. of knowledge in their areas of expertise and 

are willing to ^share it with you, (Full-time) 

I 

Other respondents focused upon the, personal qualities of their 
colleagues that they held in esteem, 

Indiana is a nice place to work, because by and 
large the faculty and staff provide an easy-going 
and friendly atmosphere. Faculty seem down to 
earth; no one ^takes himself too seriously, 
(Fyll-tlme) j 

* ■i 

I enjoy my colleagues. There are groups within 
the School that are like a family. They are 
people who really care about each other and about 
Indiana. (Pull-time v 

A sense of strong identification with %W School of Dentistry 
seemed to permeate many of th% respondents'- statements. Several fic- 
ulty members referred to the School as "family" and maiiy expressed per- 
sonal pride in the School's past reputation as well as personal con- 
cerns for its future. Thirty percent of the samp 1^ indicated that the 
solid reput;at|Lon of Indiana's School of Dentistry was a factor they 

^were particularly proud of. Those' who mentioned the School's reputa- 

f ■ 

tion often pointed to well-known faculty members, or research, ^ 



.. . . 65 

textbooks and papers written by moiuBers of the inBtitutlon. It should 
be noted, however, that a number of faculty mcrobers who mentioned the 
School's reputation as a positive aspect also expressed concern about 
the possible waning of that reputation when asked to describe their 
concerns for the Institution, 

1 enjoy association with a School that is known 
nationally, that has a solid reputatibn. (Full- 
time) ' , ■ 

The School enjoys an excellent reputation in the 
. - country which I can see at national organizations. 
(Full-tlMe) 

. ' There is prestige associated with the fact that you 

are teaching at I.U, .1 think patients like to know 
their dentist works In a teaching prograa. .It puts 
them at ease, and they know they are going to some- | 
' . one who is involved in quality education. (Full- ! 
time) ' • • , j 

Faculty should bfe well pleased here at I.U. We \. 
have a strong international reputation. We have an ^ 
excellent Dean and highly competent faculty, (Full- 
time) 

« 

As in the area of career satisf actions, relationships with stu- 
dents figured aa a source of satisfaction in terms of respondents' 
association with the School. Contacts with students both in and out 
•of the classroom. In teaching and research activities were frequently 
• ' reported . Respondent B also cited their pleasure at seeing students 

. succeed In professional endeavors following graduation* 
* ♦ 

A final area of satisfaction shared by 20 percent of the sample 

was a sense of academic freedom. Respondents described the fefeling 

of autonomy, personal contirol And flexibility in their teaching and 

research activities as particularly satisfying. 
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I enjo^ tU-e amouijit of freedom^! have to work, odt * 
my own program and divide my time as neccoaaryy. 
(Full-time) 

» 

I've had complete fr^iedom and latitude to develop 
programs and course's. The Dean hal*been very 
generous in allowing that freedon^. (Full-time) 

As far as research activities, I have had complete 
-freedom to go in the direction I choose. (Full- 
time) ; ■ 

• t 
My work here is flexible. I do pretty much what I 
want or see the need to do, (Part-time) 



What arfe aspects of the School of Dentisfry that are frustrating : 
that you would like to see changed or imprXed ? ' 

When dissatisfactions with personal qare^^were compared with dis- 
satlsfacti^nB with the School of Dentistry, many similar themes emerged, 
varying somewhat in rank order of imp~ortance7~ " 

More, than one-third of both the full and part-time faculty groups 

\ 

cited a sense of decline in the quality \f education^ offered by the 
( 

Sc|ioc^l as theiP major source of concern (Table XXII). In their com- 
ments, respondents closely interrelated the factor of a general decline 
in the quality of education with the effects of financial cutbacks on 
the faculty, the students and the School's prof essional> growth. ..Fac- 
ulty shortages, increased class sizes and lack of resources were cited 

4 f ' 

I 

as critical problems. These concerns are made explicit - in ^he follow- 
ing quotations. . . . - 



/ 



r 



76: 



ERIC 



TABLE XIII 



\ 



DlBsttlsf actions With the I.U. School of Dentistry aa Report- 
ed by Faculty Hembora, by Percentages. 

CN-122) Full-tdme % Part-time % Total X 

Variables ^ ' i 
DebUne in Quality " 

Education , AO 36 • 39 • 

Effects of Cutbacks > 48 13 35 

Salary/Benefits 27 38 , '31 

Other * ,14 36 22 

Administration 23 16 20 

Interdepartmental ^ 
Communication 18 24 20 

Lack of Time 27 4 19 

* Other responses included lack of recognition for part-^tirae 
faculty! complaints about currlpulum. 

:e: Percentages do not add up to J.00 percent due to the 
multiple responses given to the question. 



Note: 



My biggest concern is increased enrollment. It has 
truly affected the quality of edi^ation. , Today yo\l 
can't know the students. . I'v6 seen adverse behavior 
by students. IM attribute it to lavfee group dynamics^ 
Vfhen alon*, each may be/a warm^ sensitive^ coring per- 
son. Put them in a lai^ge class and you have to work 
very hard to maintain rapport. It seems to be getting 
worse. We n^nfr^^-lso put a great deal of effort intb 
changing our teaching methodologies to deal with in-^ 
creased enrollments ^ y (Full-time) 

f - 

From what 1 ob serve > our faculty are overburdened.* 
I don't mean we're dying from overwork, but •from the { 
standpoldt of an ideal academic environment where 
reading a^d research Is called for> the envlroftment 
is l\)U8y. It's lousy because of the pressurTas 6i 
other priorities.- It's a constant battle to deal 
with everything you're expicted to do. (Full-time) 
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I > 

I'm concerned about our rapid loss of quality fac- 
ulty; Will we get quality replacemelita?* I'm 
pesaimlstic^ (Full-time) ^ * 

There are never enough fund^ for research,^ equip-* 
ment, tesourcea, additional ^faculty • (Full-time) 



Another factor mentioned as . Contributing to a possible decline in 

* 

educational status was faculty inbreeding. 

., . <; •* 

•* . ■ ■ • , • 

I've alwaj||i|felt this School is somewhat inbred. 
Nit that people aren't qualified* Outsiders »/fliow- 
ever,, would give a fresh viewpoint and new ylsions 
to the Sdhool, We need outside bjood among adminis^ 
tration and faculty allke^* (Part--time) ^ 

i ' . . 

The issue of low salaries ^nd in the case of part^-time faculty > 

no benefits^ was reported as .a. key source of dissatisfaction by Bl per 

■ 'jt 

tent of the sample. Several respondents voiced dismay with their per- 
# 

sonal salaries: 



Salaries are the lowest in the Big Ten; lowet than 
many dental schools. It's nice to be recognized 
for doing a good Job. It's totally upside down.\^. 
You want the very best people for teachers » yet \ 
you can't at4;ract them. Money is not a main moti- ^ 
vation, but it helps. (Full-time) 

Something k)ught to be worked out for part-time 
people. cVrtain people have put a lot of time and 
energy into\he School. Some employee or 'retire- 
ment benef lts\would. at least make you feel your 
efforts were recognized. (Part-time) 

/"'When yoix pdt^j^in eight/plus years of school and work 
so hard you iexpect more. What does this state con- 
sider as Implbrtant? State funds are Just not forth- 
' coming. I guess patching roads has priority over 
saving teeth. (Full-tilae) 




Other facult3| members indicated an interest in supplementing 
their salaries with Intramural t)ractice. Many complained that some 
full-time faculty were allowed practices while others w^'re not. 



They mentioned need for a specific and conaiatent policy *ln thl8#.re~ 
gayd. ' . ' 



We feel our salaries are margltially competitive, 
if competitive at all. It creates serious pro- 
blems when recruiting good pejople. I had '» pri- 
vate practice privilege in a Ibrmer appoint||ent . 
I have notched that privilege here. Some on the 
staff do have it; I've researched that. I think 
the Dean la inconsistent in that respect. I would 
want my full-time faculty, to maintain clinical 
8kill(i/ I really wish I pould see p.atients. It's 
a crajtyi gape, You become competent clinically and 
are asked to teach. Ypu teach and are asked to 
^ stop practicing. W^tbfe come divorced from the 
things that made us what we are . (Full-time) 

Faculty are leaving because of salary and lack of 
resources. ^ Maybe everything should be more fair 
across the board. In aome departments four days 
equals full-time, in others five, I work nights 
to maintain my clinical skills, but it would be^", 
better if I had a day.^side fof clinical wprk. *' 
Rules are not the same for all faculty, and I 
think that hurts faculty morale. (Full-time) 



One-fifth of the totalz-flample -indicated both adtoinlstration and 
departmental problems aa sources of dissatisfaction. The full-time 



faculty members were somewhat more likely to complain about the admin 
istration, while the part-time faculty people had more departmental 
criticisms. 




Concern was exprcsoed by some faculty members, over the lack of 
direction, visibilitSjs leadership and communicatioti from the admltila- 



tration. 



We need some direction as far a«, policies and j>.ro- 
cedurea for each department,- We need leadership 
from the Dear('8. of f ice down. (?ull-time)- 



— ^ A. firm leader with firm .decision-making skills 

would heipj Communic^ion between admlhiatfatioti 
and faculty and depjrtftments is low, Ther.iti .is a 
complete lack of dialogue, (ifart-tlme)--' ' « • 

§ . • ■-'"''^■'.■•> ■, 

'. We once were dedicated to excellence^ I dwi't know 

what our mission," our-par-pose is" now, The, adminis- 
tration ioeB not seem visible; they're not fighting 
*nd pushing- for the School. This adminiit ration is 
-/not dedicated to excellence.. (Full-time) 



• . ■ ■'/*■■■ 

Faculty dissatisfactions with departments appeared to mirror their 

concern^ with the administration. Lack departmental and..interdepart 



9^n^li.:«|^^i|^ as the major concera. 



>,\V^ Our Sciyj^|y:is considerably fractionalized. It's 

dif f Ic^jjti^^^^^^^ develop programs that are broad — 
. spatj^kin-jl/^several departtaents. Petty jealousies, 
and 'i^ii|.5b'ttoriality ' interfere. Departroeivts fejr • 
* fl^o^^i qideivtity if they let down barriers and 

"^'^S between departments. Even students 

^.^.-.tlW tOjthink in fragments about the discipline. 
liCFiilVtime) ^ ^ 
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Method(? of communication are lacking. You easily 
become isolated and lose contact with oth^ de- 
partments. I don't know ho^it could be corrected. 
We have too many committees and meetings already. 
(Full-time) 

I.U. is departmentalizedi-to the h^iidrance of stu- 
dents. There should be a concept of dentistry as ' 
a wbole, f.n by depqrtr;,- ,'. i. We'vfr got a back— 

• woxjyvNray o.t doing it; (I'u u.L'-time.) , ... 



In the n eir future, do you have ary personal . "\ - ^ 

or professional" ^^ als vou would like to accomplish ? ' 

Responses to this quest ioji feJ^l into four major areas, as can be 
seen in Table XIV. Several facuaty inember^^^cribed more than one 
goil, and^ for this reason percentages reported are in terms of multiple 



Y»Bpon8i68. Five pardeut of: the full-tliae and 18 ^^rcent of We i>«r:t- * 
tijna people indicated they had no particular goals If did not'ieapoAd 
to thp question.' ;< ' 

■ ^ \ ' ■ - ■ ■ 

The major goal mentioned by 35 p(»rc^p|p£ th^ampl* was that bf 
Improving teaching effectiveness. Improvements in studient/ teacher v 
communication, teaching techniques and aids, "Wd course, design, were , 
frequehtly tt^'utloned. ^ ' ' 

1 would like tQ further ^H'lOKcommuiilcation skills, 
-but those skills ar« notMRtVen ^iority here, so I » ^ 

dp with what: I have. I'ra^|jytty|^ 

student. (Full-time)". . 1%/ *\ ' 

V*.'., ' ■ ■ ♦ ■' "l).^' " * . • *■ , 



My goals are related, to my ^J^e^^hing. I'd like tj^ J : • 
dc/ more with self-paced learning and television -.^ 
courses." I've developed a fi^llabus, a manual for 
teaching, and I'd like to turn it into a text for N 
• beginning Students. ' (Full-time) 

\ . ' ' . 

Several faculty members jtn this group mentjioned the 9«;hool of * 
Dentistry's annual Teaching Confe^pence as a positive first step toVard 
encouraging teaching effectiveness. More practical and long-term ap- 
plications of the teaching theories and ideas" discussed were auggfested, 
however. . . • 



I am pleased with the kinds of teaching conferences 
and specific seminars we have to keep faculty stim- 
ulated in learning new things. .1 think I've learned 
a lot from them, i wish, however, we could take 
.back and apply what we talk al^out more readily and 
N more specifically in the dasaVpom and in our pleach- 
ing. (Fuli-t;ime) ' • \ 

Teaching confer enceii«xate « start. They haive not 
^really changed our approach to education, but.it 
^ gets U8 together to talk about bUr teaching .antt our 
; i a tudahts and as such '^re worthwhile. (Full-time) 



T^BLE XIV , ■ * 

Pergonal and P^,o|4i88ional Goal8'„Clted by Facuity MemAr|, 
by PercentageaVj i};4^ , . ' 



(N-122) • *' ' Fuir-t^me % Part-time J;. Total X 



Improve Teaching 


It . 






Effectiveness ' 


A2 






Eng'age in Publishing/ 




♦ 




Research/Degree Work ^ " 


42 


22 


' 34 


Other * , 


17 


A9 


29 


Personal/Family R'elated 


18, 


■ 20 


isr 


Departmental Improvements " 


26 


4 




Nq Goals/No Response*^. 


5 


18 * 


*> * 



1% 



other reuponsea included Improving private practice (part- 
titne respondents) V leaving teaching^ entering another 
career. * 



J. 



Note: ' Percentages' do not add up to 100 percent due to the 
multiple responses gj.ven. 



The second major goal of faculty was toengagein research, pub 
H8hing>"or degree^^tk. Agaiw, the prbblems of t>e and self-disci- 
pline needed to accomplish suc^j goals were visible in many resppnses 

I^'d^Uke to sit down. aqd pulJXish some articles, 
r ve published three but I've let things slip and 
I'd- like %o try again. (Part-timI) , 

I have not had time to docurtent and oubllLh work 
i« the field I have done. J'd like to have tJjne ^ 
" to test and publish t;hg. things wa are dolng# 

^ a^uli^^rjlme) , ^ ■ 



■It. 



a> 



Twenty-nine percent of the Bumple indicated that major, goals in- 
eluded improving their private practice (part-time respondents), leav- 
ing teaching or enterlilg another career. Part-time respondents w«Te 
more lik^eljj to fall into ".thifl_category__,than fu^.l-time>. particularly in 
/terms of improving their private practiced. Quotations frpra several 



views, illustrate these varied goals. 

I want to cbntinue to do good quality dentistry. 
My teaching here helps to support that goal. I 
want both aellf and patient satisfaction. (Part- 
^^^) * . 

I want to increase the size of my office. I would 
not Go;n8ider teaching more, probably less. If the 
' department was mpre iii favor ^|lth the administra- 
tion and gt5t more staff and better facilities, I'd 
love to teach more. I'm not sure I can wait for 
that day to come. (Part-time) ' ' 

« m 
♦ 

I've been rethinking the teaching thing. Friends, 
are grossing what seem to be astronomical salaries. 
I feel like I need a 'change. I've even coq^idered 
- other careers in my UoKn period?. (Full-time) 

» . » V ■■ ■ o , . 

- . • . ..' 

Good people ire leaving this institution. There' 
are a lot of chal^gjes that need to be made. ,If ,. 
things get really terrible I guess I'd leave. 
\ (Part-time) 



A third goal mentioned by one-fifth of the sample ^evolved around 
more personal and famidy-related activities. More time^for travel, 
family life, religion, and finaiKclal security were among the goals 
: faculty described, \ 



At my. age I have no great heights I; feel, the need * 
to climb. I want to maintain my faially, educate 
my children, survive; (Part-time) 

Being financially well of £ is a goal. That's whar* 
1 want to reach, I want a good life for myself 
and my children. (Full-time) ^ 



A l^al prolcBBional goal .menttiJned. by 26 po.tcent .or the Jull and 
percent Of the part-'tW faculty wna thaf pf working for departmental 
Improvements, 

\ > , . • . - V 

I would like to encourage an upgrading of depart- 
mental space, facllltiefl find equipment. It would 
provide «»bettec working environment. (Full-time) «• 

My goal Is to roajke .sure our department provld.ea 
. • the best dental knstructlon posslljle for the 

student. We are\ respected, and I hope we continue 
to grow in tl\at vJ(ay.. (Full-time) 

Other goals men((ionc!d iri^luded gaining promotion or tenure, pass- 
ing specialty boards, becomlng\f fleers of national dental organlza- 
tlons or becoming an administrator or department chairman. 

I d like to achieve tenure and improve myself pro- 
fessionally. (Full-time) 

I'd like to get promoted, ul'tlmately to chairman. 

You've got to publish and get Involved. In .com- 
mittees. That's the way If la. (Full-time) 

I m slowly working towards preparing for'my 
^ flpeclalty board. It's sbmethlng I need* to cfc, ' ' 
- something always in the back of my mind. (?art- 
. time)^ 

Finally, 10 percent pf the sample cited' no future personal or pro- 
fessional goals or aspirations. Their responses ranged from negative 
lUlposltlve in attitude, as ,ln the following comments. 

This Schoolvhas tamed me. I hate to say that, but 
I m not aboiit to fight anymore.- 1 see no. use to^ 
hope for professional goals- for this School, be- > 
cause nothing seems to change. If 1 can see^chctnge 
is possible I would be happy to work' for It. I'm 
sorry to say. this, but" I've hit the wall enough 
times and you can hit the wall only so many times. 
, Inertia la very , hard t;o overcome. Our greatest 
. need is to create and know c/ur own'phlloBonhy of 
dentistry. (Full-time) V ' 



The answtr is no to both aapiBctB of your questidn. 
No, I have no goals. No, I haven't accompilahad 
any goalav My accompiiahmenfa have been a die- 
appointment. (Full-time) 

I am content where 1 am right "now. I really have 
no burning aspirations.* I have accomplished many 
of the things I set out to do. The personal- and 
professional rewards I've received from my asaocia 
tlon with the dental school have been very satis- 
fying to me. The School has been a significant 
and positive part of ray life. (Full-time) 




■ • CHAPTER 111 , 

SUMMARY AND CONCLUSION 

The findings of this study are aummarlzed below in terms of the 
nine maior topics for analysis: (a) career choice - dentistry; (b) 

♦ 

career choice - academics; (c) self-assepsment of teaching; (d) status 
of teaching; (e) career" satisfaction; (f) attitude toward stujd.ents; 
(g) attitude toward department; (h) satisf actiond with the School ot 
Dentistry; (i) personal and professional goals. Results are first 
summarized fpr the grpup as, -a whole. Responses which descrlminate be- 
tween^the fall arid part-time faculty attitudes arie' then reported. It' 
should be noted that, in this aumtaary percentages reported wltfl ^lot 
always add up. to ICQ percent as only, the major findings in each thematic 
area are reported. 

(a) Almost half of the faculty members sampled made- a decision to 
pursue a dental cfreey a#iaet;lme during their undergraduate studies. 
More th^n one-fourth decided in secondary school *or <:hil<lhood x^hlle a ' 

•1 

final 25 percent decided during graduate school, military service or 



after experience in another profession. - : 

One-third of the total sample chose dentistry becausp of the. . 

attractive lifestyle possible a« a professional. Part-tinft respondents 

■ ' ■ ■■ . • i*. 

• * '«.... * • ■ ■ 

were more likely than full-time to Indicate this ritlonale. More thiwa t» 

* . • ■ . ♦ • - • .\ 

20 percent of the sample entere^ a dental career .by happen«i<ince . 

Among the full-time people approximately ^0 percent ;^(^^p^x^tSi A subjj^ct. , 



matter or skill-related reason for their choice, and an equal number 
were Influenced by a mentor, usually a teacher or dl^ritlst, ^ MQKh^t^io ' 
percent of full-time respondents chose d^nti»t?ry because 'couldn't ; 



V 



■ ^. . .■ \ . ' ; ■ t ft 

get In t<5* medical ochool or deacrlbod their choice 'Arf A non-choice. ^ 

Twenty^^five percent of the part^^tlme. respondents'' flal4:th6y were in- 

fluencfd in their choice by famiXy background or circumstances. 

(b) Nearly one-third pf the saniple choae an academic career after 



experience in private practice JWnnother one-fourth decided sometime 
during their gradua-te studlee^Bl pner^lfth of the sample decided dur-- 
ing their undergraduate dentlil education. 



Major reasons for delecting an academic career were; influence 
of a faculty member^ former dean or d^an; aiibject-matter interest; 
etionomic^f acytprs; and a means of keeping up with current developments- 

dri "t^e' field. • . . ' • 

•■ . ^ ^ . ' 

(c) Nearly half of the sample ^ejtermincd their teaching effective- 

» • . ■ ^ ^ 

ness through *the use of non-systematic Commented* from st^Kdents. Slight- 
ly more thai^i one-third used some systematic student ratlings, ^student 
• achievements or had no m^jthoJ" to assess 'their ef f ectivonese* . . 

* When asked^^to describe their ma;j or, strengths as teachers t the*' . 

* ,» * 

fac5ulty membdrs^ mentioned their clinical expertise, subject-matter • , 
competence or relationships with student!*. Ip. tenwi of aread needing 



1 ■ • » 



. improvement, more than .one--thitr(l of the sample c,ould; n6t' pinpoint any * 
wfealcnedBes while teaching skills; evaluation methods, coujrse* design ... 



atid^keifeping-^cair^eiit ;lm field- werre cited as major concerns by 



' /; ■v^^^:' : ^% »^j^%lt^i^ni^:t^^^ .pisrcent' fof eAch. 



^ (4) Research, iwaa rejiortBd to be the majo^ criterion jPor tWaward- 

•/;J',f'-' ^ ' j^,^pp:tW hal^^ they were jeither not 

^ " ' ' "'wtrAiifi'ad M4>t, nif «;k^^^«^«„4. iltistltutlonal rewsrds, be- 1 

dample <wKte nob sure hqf/'*' 
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rw*rd« wttr« glv^n.-and less than one-tenth saw teaching excellence ' 

ii „ ' , . 

aa a prim<^ry clr iter Ian. ' ^' 

Nearly ^If of the total group- indicated some degree 6i research 

• • • 

Involvement while more tftaK half reported no current research actlvi- 
ties, f Although research was pcJ'rceived as the means of obtaining for- 

# ■ ■ • 

mal rewards,, nearly two-thirds of the sample indicated thart«^hln^ 
was their major interest; one-tenth cited' research as a primary' Inr 
terest. f • ^ , ^ ■ - ■ 

(e) Most respondents reported two or three major satisfactions 
with, their academic career. Relationships with students were the satis- 
faction moft frequently mentioned. The act of teacl^ing and working 
with colleagues were mentioned by apptoximately one-third of the sample 
each. The full-time faculty members also reported satisfactions in 

^ their research while part-time respondents mentioned the break from 

> 

their office and the opportunity to keep current as enjoyments pro- 
vided by their- academic life. 

Among full-time faculty people, the major dissatisfactions were 
the efffcts of financial cutljacM. lack. of time to fulfill their re- 
search, ,teackLngf, and servi^t* re8p|(p|ibilitie8, lack of i/acogni^dn and ■ 
reward for their efforts. and complaints about the administration. In 
• the part-time group, lack of xpcbgnition for their work, lack of suf- 
ficient salary or benefits and problems with students and their de- 
^artaaents were given aa major dissatisfactions. 

(f) Faculty perceptions ,of . students Vre, on the whble, quite 
positive. , A nijorlty of J)ie respondents lndi(jated that t^hey were sa- 
tisfied .or had seen Improvew^nta in. the academ^.c preparation of atu- 

Studentf' ''desire to learn" and. %iillngno* to w^^^ / 



* 

V!- 



{|l8o cited as. positive qualities by nearly 50 perqent and more than 25 
pei;ceut of the faculty, respectively., In terms dr'dlBsatiefactions 
with students, more than 25 percent of the sample cited students' lack 
of desire to learn, and students'* lack of williiigness to work and a 
decline in students' moral, ethical and professional values were men- 
tiofted ,by 20 . percent each. 

Among the 'total sample, jnore than half characterized their rela- 

J V • IS 

vtionahips* with students as cordial, 20 percent as more personal and^ 
ioforiiar, and 10 percent of the sample each saw themselves as formal 
ox distant or as having no specific pattern in relating to students. 

When asked what they would mo^t want to hear about thdlr teaching 
fromystudents, more 'than half of the group said that they 'hoped stu- 
dents had \increa8ed vtheir clinical skills and content knowledge. One- 
fourth of the sample wanted' to hear that they were aodessible, in- 
terested and helpful to students. Twenty percent each indicated that 
they wanted to be perceived -as having a command of their suttject, or 
being able to set high standards of quality. Less than one-fifth of 
the sample indicted that they wanted to^tiear they had treated, stu- 
dents with respect, ' . 

4 

(g) Faculty attitudes tow«r»d their department were quite positive. 
Over one-third said that departmental spirit or attitude was very 
good or excellent. The same proportion characterized it as good, and 
one-fifth of the group characterized spirit as fair or poor. 

Major departmental strengths cited were cooperation and dedication 
.'of the faculty, personal relationships among -faculty and departmental 
leadership Communication. Major Weaknesses noted Were departmental 
leadership and Interdep^irtmental' as well as Untradepartm^ntal communl- 
cations « . ' * 



(h) Mo»t jreBpondenta reported two or three satiaf actions and di'a- 
satlsfactlone with tihe Indiana University Schoo]/ Dentistry. Major 
satlgfactions cited included the academic challenge and stimulation 

. * #■ 

found in the School, relationships with colleagues, the national repu- 
tation the School enjoys, relationships with students and the' academic 
freedom given to faculty. 

Dissatisfactions included a decline in the quality tof education 
offered by the School, the effects of flKiancial cutbacks, inadequate 
salary or benefits, lack of recognition, weaknessis in tha administra- 
tion or departments and lack of time to fulfill Reaching, research and 
service i^esponsibilities. 

(i) In looking to the future, many respondenta^^wentioned some 
personal or professional goals they-hoped to accomplish. One-third of 
the sample hoped to improve their teaching eff c^iveness, while another 
third, wanted to engage in research ot publications. Nearly one-third 
indicated that "they hoped to improve their private practice, .leave 
teaching or enter another career. About the same number indicated thatj 
they had no ape<»iflc personal or professional goals. Family or departt 
mental related goals. were each mentioned by less than one-fifth of the 
sample .jj.. ' 

• ■ . .-i 
The findings of this study on faculty attitudes toward their 

teaching liyes at Indiana University Schobl of Dentistry represent a 

^ f 

wealth of Information which can be used in the implementatldn of fac- . 

ent progi^ams designed to meet the specif ^fc^ concetna^ of 
detital educators. Developing sweeping generalizations and recijimneivia- 
tio/is on the basis k these findings Was not this authojr's intent, how- 
ever. The goal was to present a faculty pifofile gleaned' fr^. the ' 



^ttitudi^S, opinions, an4-4rn«lght§ ao elpquently exjyreased by those who 
were Intervlewtd. The School of DentlstVy faculty 



members themselves 



are the moat appropriate group to consider this Inilormatlon and dAte'r- 
mine which issue? And corfCerns might best be dealt vith in order to 
enhance the quality of their teaching llvts. In aireal sense, this 
study 16 but a first step :^n encouraging the detital fac^lty to reflect 
on and make decision? about the course of their own personal and pro- 

* ■ * , 

fasBlonal development. , 

Thomad CarXyle wfsely commentecj' on: ' . 

■ The imposBibility of -that precept "Know Thyself,", 
till it be trauslatfed into this partially possible one, 
"Know what thou canst work at." 
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WHO IS MARY DM SORCINELLI?" 



Volume H, Nunbier 1/January 6, 1977 ''' \ 

frf'"'^^ '7""^ various academic situations, and your Ideas on how thofte 
sltuatloYis can tfe Improved at our School, are crltlcall/ Important If the faculty 
aa ^a whole Is to proceed on a ^urse of excellence. 

Dentistry faculty members stand on terms of progress 
toward their true potential? That Is the question Mary Deane Sorclnelll will be 
co^til!!!i.M Semester of 1977. Mary Deane Is a most en Joy aSe 

""^^^ Informed student and Investigator In the^f leld 

of Instructional improvement. . , . • 

^n!Ki«/y°°* ^""^^^ ^^^^y tnenbers) from western Massachusetts. Her 

h^sb•nd Is^a Professor of Labor Studies at Indiana University Northwest;. Mary 
JTl Itlfl^'^^l^ a teaching supervisor for the Sngllsh and Education Departments 
^ M!Ji^h«.!^f ^^^^'^'^ ^"P'^^^^ University Teaching at the University 

tL*?r;^^-^ri": present a teaching consultant admlnlstra- 

: * V L^«"^in8 Resources Center oh the Bloomlngton campus, but 
operating out of the Northwest campus. v * ^ 

our*?Si?^^''"'' T^""^^ ''"^^ ^^11 interviewing many members of 

Zl hv ih! ««d part-time faculty^ V will be impressed by her sincerity ' 
and by the cy,re with which sh^ maintains a strict confidentiality. 

^JJ^f^^^'/f yo"^^ discussion with Mary Deane will be to draw a profile of 
!™"«h!.7 •^•demlc concerns of School of Dentistry faculty members, with special 
m!^^ Si!n!V """" °/ improving the teaching-learning prdcess: Youi reJponLs- to ' 
SvsJfof .2^"''""' categorized by her. An adlLd 

J^culJv J responses (all of them anonymoua) will be distributed to 

'"SitKgrLiv recommendation on the establishment of action- 

^ke^viS;^??^r^^""' school wm be llmUed. it is requested that you ' 

make every effort to cooperate with her interview schedule when she contacts you. 

Mary Deane is 6ur friend - please extend a cordial welcome. 
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on .the, faculty at the Indiana University 



, When did you first decide to enter into academics? 

. . '' ^ ■ 

How did you first defeide to get into academics, to become a 
teacher? . ' . ' 



I 

f 



How did you come to. accept a position here in the School of 
Dentistry? 



What is it like being a faculty- mero^errln the School ajf -Dentistry? 

What are the thingia about the School that you are pleased or sa- 
tisfied with? . ' 

What are the things about the School you ate concerfied "about or 
see need for improvement? . 

In your department or in the School, on what basis is acad^ics^ 
promotion, tenur^ or recognit;ion given to fiacultyt 

Are you ac,tively invpived in r^^earch or, publication at this ' ^ 
point in your career? ■. ' , ' ' 

In what area (teaching, research, -service)' ar^ you most interest- 
ed and/or involved in? - * 

-■' .» ■ ' ■ • 

■ • .. 

Could you describe for me the work you do in your department? 
(Discuss courses taught, research, committee w^arkj service.) 

How do you assess your teaching effectiveness? 

Considering your tteaching in genefj^Iji what do you see as your 
greatest strengths? > 

Wliat are the areas you are c*>«cerned about or would like to jlm- • 
prove? ' • ^ . ' ' 

♦ " V ■ ■ .' ; ■ . " ■• 

As a career, what d<* you most; enjoy about teaching? /t/hat par- 
ticular satisfactions does the career offer? ^ 

What are the less attractive aspects of a' teaching" career? -What 
are the frustrations or things you least enjoy? 

« 

What level of students do you teach primarily? 

Do you think students have changed over the years from students 
you went to schqol with or' you've taught? 

In what ways?- In what areas are yoU pleased with and/or 'feel 
students have improved? 
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20. In what areas are yovi concerned or dissatisfied, where ypy feel , 
students have declined? • » ' 

21. What patterns of relationships with st-udentq do jjrau try to main- 
tain? . 

' <• • 

22. What would you most want to hear about yout teaching 'from students? 

23. How is the spirit in y^r dejpartment? 

24. What doyou see as your department's strengths? 

25. What are the departmental areas nee<;^ing improvement? 

26,, In the near future do you have any professional and/or personal " 
goals you would like to accomplish?/ 

27. If teaching or den^Wstry w§re closed to you as a career, have you 
considered any other occupation? 

28. When did you decide to go into the field of dentistry? ' , 

29. How did you make the decision to pursue a dental career? Who or 
what circumstances influenced you? 

30. Would you like to. tell me anything else about' yourself or the 
School? \ 



9V 
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INTERVIEW CODING SYSThK 

(Uae cod/ uumbiers to differentiate, full anc^' part-time faculty) 

* ■ ■ ... • 

1. How long have y6u been, on 4:fie faculty here? . ' 

!• 1-5 years 

2. 6-10 yefi^rs 

3. 11-20 years . . ^ \ ' ^ 
A. 21 years or more ' ■ ^ 

2. When, did you' first decide' SAy get into aca(iemlcB? 

1. Prior to entering college.^' ' • . 

2. While an \under graduate. 

3. While a graduate stuc^ent.- 

4. ^ After undergraduate or graduate school but before entering 

private practice. * <i . 

. 5. After some experience in private 'practice. 

^ ^. During or after mllitaty service. ^ 

/. After another career. 

' 8. Other. 

. 9. No response. , ' 

)~ How did you dec/ide on a teaching career? , , • 

1. Discipline-related reason. 

2. Interest in working with students as a teacher. ^ 

3. Influence of family backgrc>'und . 

A. Influence of particular fitulty member or dean. 

5. Economics - had .time or needed money. 

6. ^ Break from office, way to keep current. ^ 
If Mostly accidental; just happened* 

8'. Other. 

9, No response, ' . * * 



How did you come to accept position at lUPUI? 



1. Graduated from undergraduate program In §chodl of Dentistry 
and offered posltiori. 

2. . Graduated from grad program at School x>f Dentistry* 
3* Graduated from elsewhere and of f ered position'. 

8. Otfher* . ' 

9. No response. * 

/ 



\ I 

What things about the School are you satisfied Vith? 

- 1. ■ Academic challenge and stimulation. ' 

2. Relationships with students. ^ 

3. Relationships with colleagues pr depirtment. (. 

.4. Relationship with, support or leadership from •adminl8tratl<on. 
5. National reputation and ^quality of education.- 
q. Academic freedom. # 

• 

Physical environment Areaoufcefl. 
8. Other. , '. 

^9. No response. ' * . . 

- • • 

Second satisfaction mentioned to question 5. ' 
Third satisfaction mentioned to question 5.1 

♦ ' * 

What are things about the School you are conWned about, see 
need for Improvement? 

1. Complaints about administration/ced. tapfe/ 

2. Complaints ^about students. - .\ \) 

3. Qualdty of education. , ' , , . 

4. Effects of cutbacks (f*aculty shortage, sijaceV services, etc.) 

5. Lack of time to accomplish- duties . 

6. Salary, . ' . ' ' 

7. Complaints about depariiments. v 

8. Other. ■ 

9. No response. 

Second :dis8atis£action mentioned to question 8. 
Thl^d dissatisfaction mentioned to question 8. • ' 

I 

In your deipartment, on in the School, on whit basis Is acadfemic 
promotion, tenure or recognition depj.ded? ' 

Xf Resea^rch is primary; teaching not ponsidered. 

2. Research Is primary; teaching is secondary. 

3. Research and teaching are equal. 
4% Teaching' is primary; research Is secondary. 
5. Teaching is primary; research 1^ not considered. 
,6. Not sure how such decisions ate Tnade. . • ' 

7. Not concerned with tenure/prom.otlon. 

8. Other. - . 

9. No responae. 

Are- you actively involved in research and/or publication at this 
point in your career? 

!• Yes. . • . 

2. No. 

8. Other. . 

9. No response. ' \ 4 . 



In what area are you most interested? ' 

1. Research is Rrimary; teaching not of interest* 

2. Research is prltuory; teaching secondary* 

3. Research (and teaching equal. 

4* ^Teaching is primary; research secondaryO 

5*^ Teaching is primary; Research is not of interest. 

6, Administration/service. • • 

8, .Other, 

9. No response. ' , ^ * » 
How do you assess your teaching effectiveness? 

1. Consideration of systematic student feedback. ^ 

2. Consideration of non-systetniatic comment by studer^t about 
course • * ' ^ 

3. ' Consideration of student achivement, 

4. Consideration of indirect feedtiack. 

5. Intuitive sense* 

6. Student success in dental #field, 
• ■ \ ^ 

Second response to question 14, * 

7. No method used for considering my effectiveness. 

8. Other • ^ . 
9» No response. 

Considering your teaching in general, what do you see as greatest 
strengths? * , 

'■ * _ > ' * 

1. Knowledge of content. 

/. Enthusiasm, ability to generate interest in content. 

3. Relationships with students. 

4. Critical, analytical, logical, creative' thinking. 

5. Technical skills of teaching. 

6. Clinltal skill/years of 'experience in field. 
'7. Don\t|jknow or not sure. 

8. Other, \ 

9 . No response. • • . • . 

^pcond strength mentioned to question 16. 

1 ' ' ' 

Third strength mentioned to question 16. 

A; 
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* I 

> • ♦ • 

19 - . What are the areas you are. concerned about' or Wbuld like to 
lijiprove? ( K , * ^ 

. '■ ' • • 

1. Knowledge of content /keeping current. 
.2«^ Enthusiasm, geueratlng interest. . ' * 

3. Relationships with students. 

A. Evaluation. ^ • . 

,5. Course design,. 

6. .Teclmical skills of teaching ' , * 

7. Don't know or not sure. ' * - 
'8. Other. ^ * ^ 

9. No response. ^ < ^ ' 

20. Second concern mentioned to question 19 ♦ ' • 

21. Thixd concern mentioned to question 19. 

22. As a caceer what do, you most enjoy about teaching?" ^ ^ • 

1. . Pursuing my research and scholarly work* \ . 

2. Working with colleagues. " ^ ^ • 
3.. Relationships with students, 

4/ Personal/professional life-style pl^ssible. - • ♦ 

5. The act of teaching/ 

6. Break from routine of private practice. 

7. Keeping up with current developments in field. 

8. Other. ^ . / 

No response* * . . 

23j Second satisfactiflh mentioned to question 22. • * ' .\. 

t . • ' 

24. Third satisfaction mentioned to question- 22. ^ ' 

25. What are the less attractive aspects of your career <f rustratlons) ? 

1. Effects of financial cutbacks (other than salary) ♦ 

^ 2. Lac*, of sufficient time to fulfill all responsibilities. 

3. Complaints about administration/leadership/communlcat''ioh. * 
^* Complaints about depa^tmfents/leadership/communication. 

5. Complaints about students. ^ 
^ * 6. Lack; of recognitipn,* reward (non-financial). 

7. Laick x)f financial "i;eward (salary). 

' ' * 8.^ Ojther.v . ' * . ^ 

.9. No response. r ^ 

• 26. Second dissatisfaction mentioned to questlj^n 25. 

.27. Third dissatisfaction mentioncjd to question 25. . " / 

' . 28. Wha& level of students do you teartlh primarily? 

1. Undergraduate. f 

• 2* 'Graduajtfe. * < ■ , 

^ 3. Dental hygieriists/aBsistantQi 

4. Combination. . ' » 

8. Other. ' -In 

9'. No response. ' ''^^X n* 
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Do- you thinlc stidents have chaiTged' over the years? 

1. ^ Yea. • • 

2. No. ■ < * . ' 

3. No pattern/diverse. ^ . 

8. Other. * • >^ ' • „ 

9". No rea{)pnae". » 

In what wayd? In what areas are you pleased, satisfied with 
and/or feel students have improved? ' ' 

!• AcHderalc preparation* ' ^ 

2. Desire .to l^arn. \ * ^ 

3. Willingness tOgAworV, * • * 

Ml Moral/ethlcalTprofl&slonal valuea. - ' 

5, Level of maturity. ^ 
6\ Appearance, dress. ■ * ^ . 

7. Spcial or service orientation, , 

8. Other. - ^ ^ , 

9. No response. 

Second satisfaction mentioned to' question 30. 
Third satisfaction mentioned to question 30..: 

In what areas are you conrcerned, Q.r dissatisfied, where you feel ~ 
students have declined or^wofsened? 

1. Academic preparation*? ' .' 
'2. Desire to learn. ' ' 

3.'- Willingness to work, - ' ' * 

A. Moral/ethical/prof essiOnal values. . ; 

5. Professional competence. 

6. Appearance. w , . 

7. Social' or setvice orientation. 

8. Other. . ^ , ^ ' 

9. No response. . v- ' * . ~ 

•.Second dissatisfaction mentioned to question 33. 
Third dissatisfaction mentibned to question 33. 

•What pattern of relationstJPwith students ^do you try to maintain? 

1»^ Personal, close. ^ ' • 

2. -X^rdial, not close. 

3. , Distant, aloof, forma}!.., 

A. No pattern, diversfs. - { 1 ^' 

8. Other, 

9. No respbnse, ' 
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What would you moat want to hear about' your teaching from students? 



39. 



1. Knowledgeable in content. 

2. - Clinically skilled. 

3. They learned, achieved. 

4. Fair. 

5. Accessible, interested .in them.. , 

6. Challenged them, set high standards. 

7. Personally related to. them. 

8. ' '.'Other. 

9. No response.- 

Second characteristic mentioned to question 37. 
How is the spirit in your department? 



1. 
2, 
3. 
A. 



Excellent. 
Very goj)d. 
Good . 
Fair. 
5. Poor. 

8. Other. ' 

9. No response. 



AO. 



What do you see as your departmept's strengths? 



1. 
2. 
3. 
A, 
5. 
6. 
'7. 
8. 
9. 



Communication. / ' 

Leadership. 

Support services/space. 

Academic freedom. ' 

Cobperation," dedication of faculty. 

Curriculum improvements. 

Personal relationships among colleagues, 

Other. - . 

No response. 



Al. 



A2. 



A3, 



Second satisfaction mentioned to question AO* 

What areas nj^d ii^provement in .your department? 

1. Communlcdtion. ' - 

1. Leadership. 

3* Support services/space. ^ 

A. Staff management.* 

5* Feel ^Left out (part-timfe) 

6* Cooperation, support for faculty. 

7.- ^ Lack of qualiti^ ^tandardsl 

8; Other. t ^ ^ , u ^ 

9. No response* 

Second concern mentioned to question A2i^ 



/ 
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Do you have any personal or prof essl^onal goals you want to aocom- 
jill^h in the near future? ' . ' 

\ V ■ 

1. Engage in publlsnlng/research, 

2. Improve teaching effectiveness. i * 

3. Gain promotion or tenure. 

4. Become administrator (department -chairpereon) 

5. Dental related achievements (speclalty^board, national 
dental organizations) • ^ 

6. Personal, family related goals. 

7. ; Departmental g^oals. 

8. Other. 

9. No response. 

- ^ /• • • 

Second goal mentioned to question 44. 

Third goal mentioned to question 44. • 

If dentistry were closed to yow as a career., have you considered 
any other occupation? ^ ^ 

1- Yes. 

2. No. • ' • , , 

15 • Other., 

,9. No response. \ • 

- 

Vmen did you. decide to go into field of dentistry? 

1. Since childhood. ) ' ' 

2. 'Secondary school, 

3. - While, an undergraduate. •' l - 

4. While a graduate student. ^ • 

5. After some experienge in another profession. 

6. During or after tnllitary experience. 

8'. Other. ./ - \ « ' • 

9. No response. 

How did you decide to be^me a dentist? 

/• • 

1. Discipline/skill related reason. > 

2. Interest in wprking wd^th people. 

3. Influence of . family background.' v, 

4. Influence of peer group. \/ 

5. Mostly accidental! just happened* 

6. Influence of mentor (dentist, teacher). / ^ ^ 

7. Attractive life-style p^osslble as professional (salarjr, 
independence) . \ 

8. Other* . \ * ' . ' ^ . 

9. No response. 

Second influence"^ men tioAed fco question 49. ^ ' ^ 
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